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FOREWORD

Scottish Social Services Council (SSSC)

On 1st October 2001, the Scottish Social Services Council (SSSC) replaced the Central Council for Education and Training in Social Work (CCETSW).   From this date SSSC took over the functions and responsibilities formerly undertaken by CCETSW within Scotland.   In addition SSSC also has responsibility for the registration and regulation of social service workers.

Although SSSC is now responsible for the promotion, approval and quality assurance of social work education and training, within this Handbook, the reference ‘CCETSW’ has been retained when referring to rules, regulations and guidance formulated and published by CCETSW during its lifetime.    

Recommended Reading Material

Practice Teachers may find it helpful to know the recommended reading material for different modules.  Your student’s university can provide these.
MODULE OUTLINE

FAMILY AND LIFE SPAN
CONTEXT

This module will be taught over 50/60 hours.  Equal weighting should be given to both human behaviour and development and to the nature of the family and social networks The Family and Life Span Module is located within Part I of the Diploma in Social Work and aims to integrate knowledge of human development across the life span with that of family and social networks.  Substantial teaching should take place prior to Direct Practice I placement and acquired knowledge should contribute to placement experience as well as link with other academic modules.  Learning outcomes are directly related to knowledge base and practice requirements set by the Rules and Requirements for the DipSW.

AIMS

1.
To provide understanding on the nature of the family and development across the life span, which informs the process of intervention when working with children, their families and carers.

2.
To provide an appraisal of conflicting definitions of the functions and purpose of the family in contemporary Britain, emphasising the changing nature of the family and society and cultural diversity.

3.
To help students develop an awareness of the psychological, cultural and social factors in the development of individual identity.

4.
To provide students with a framework that assists them to understand the impact of discrimination on the grounds of race, class, gender, disability, age, poverty, religion and sexual orientation.  Consumer perspectives will be a valuable source of understanding.

5.
To encourage recognition of the ways in which services are provided for the family, and provide a framework for looking at the relationship between family and the state and the role of social work.

LEARNING OUTCOMES

By the end of this module students should be able to:

1.
Family and Social Networks

1.1
Identify the main theoretical perspectives on the ROLE AND FUNCTION of the family and consider the MEANING and SIGNIFICANCE of the family in our society.


1.2
Appreciate the CHANGE AND DIVERSITY in patterns of family life that reflect prevailing social and economic conditions.


1.3
Investigate and assess the implications of DISCRIMINATION for the family in the U.K. - race, class, gender, disability, age, religion, sexual orientation and poverty.


1.4
Specify the structure and process of SERVICE PROVISION for the family within the public, private and voluntary sectors.


1.5
Assess different viewpoints on the relationship between THE FAMILY and THE STATE and consider the distinction between the public and private spheres of the family.

1.6
Understand SOCIAL NETWORKS and their relationship to KINSHIP.


1.7
Appreciate the MULTI-CULTURAL and MULTI-RACIAL dimension of society and the family.

2.
Development Across the Life Span

2.1
Compare and contrast several theoretical approaches to HUMAN DEVELOPMENT.


2.2
Consider the STAGES OF HUMAN DEVELOPMENT FROM birth to old age and understanding how LIFE SPAN TRANSITIONS effect individual and family functioning.


2.3
Understand the role played by the family in the NURTURING of children and the importance of ATTACHMENT in child development.


2.4
Consider knowledge of life span development within an ANTI-RACIST and ANTI-DISCRIMINATORY PRACTICE FRAMEWORK.


2.5
Assess the role and impact of SUBSTITUTE CARE across the lifespan.

INDICATIVE CONTENT

Students will be introduced to theories of human growth and behaviour offering a range of explanations for the physical, psychological, intellectual, emotional, sexual and social development of children and adults.  It will explore: concepts of individual and family life spans; theories of loss and change, identity and personality in the context of a multi-racial and diverse society.  Affirmation will be given to the cultural identity of children, young people and adults.  Transitions through life stages are also influenced by sociological and economic factors, so the module will explore these influences considering family and social change using a social science knowledge base, emphasising the influence of social, family and community structures as well as the effect of race, class, gender, disability, age and poverty.

Alternative environments will be examined and models of group living and group care considered in relation to research as to their appropriateness for children and adults.

ASSESSMENT

Students will be assessed in relation to each component of the module i.e.

(i)
The nature of the family and social networks.

(ii)
Human behaviour and development across the life span.

The method of assessment must incorporate understanding of “sources and forms of oppression, disadvantage and discrimination and their impact at a structural and individual level in Society”.
(i)
The nature of the family and social networks  -  All stated learning outcomes should be tested in the choice of methods of assessment:  Learning outcomes 1.1 - 1.3 must be tested in all methods of assessment.

(ii)
Human Behaviour and development across the life span  -  All stated learning outcomes must be tested in the choice of methods of assessment:  Learning outcomes 2.1 - 2.4 must be tested in all methods of assessment.

EVALUATION
The module will be evaluated on completion by the students.  The evaluation will include the level of student satisfaction in relation to the meeting of the learning outcomes set. 

MODULE OUTLINE

POVERTY, DEPRIVATION AND DISCRIMINATION
CONTEXT

This module will be taught over 50/60 hours during Part I of the Diploma in Social Work.  By helping students to understand the nature and extent of poverty and discrimination in society, it provides core knowledge for the Diploma in Social Work and, in particular, provides underpinning knowledge for the related modules:  ‘Family and Life Span’ and ‘Disadvantage’.  The curriculum for this module is also closely related to the social policy element of the Social Work Services module which is studied in Part I [SWS 1 (2)].  The module also provides key knowledge which informs the practice skills that will be applied in Direct Practice 1.

AIMS

This unit introduces students to concepts, policies and strategies which will develop their knowledge and value base in dealing with social issues and problems.  It will provide a framework for placing social work in its social, cultural and political context, with particular emphasis on its role and responsibilities in dealing with poverty, deprivation and discrimination.  Students will be provided with the opportunity to not only develop their knowledge of the principal subjects contained in the module, but will also be introduced to a range of frameworks and strategies that provide insights into ways of tackling the issues highlighted.  The module adopts a rights based approach to the issues of poverty, deprivation and discrimination.

LEARNING OUTCOMES

By the end of the module students should be:

1.
Understand the concepts, definitions and measurements of poverty e.g. absolute, relative, consensual, and in the light of these concepts, appreciate the main social groups which experience poverty in Britain.  Students will also develop an understanding of the inter-relationship between poverty and gender, race, age and disability.

2.
Understand the main theories explaining poverty including: social, pathological, structural and other explanations.

3.
Appreciate the impacts of poverty on individuals, groups and communities.

4.
Understand major trends in anti-poverty policy, e.g. income maintenance, area based initiatives, etc.

5.
Develop skills in the calculation of welfare benefits.

6.
Be aware of the centrality of poverty as an experience of social work clients and be able to take account of this in planning interventions with clients, and appreciate a range of ways in which social work intervention can combat poverty and impact upon its consequences.

7.
Understand the concepts of prejudice and discrimination (including sectarianism) at both institutional and individual levels.

8.
Understand the issues of racism and sexism and the impact they have on black people and women receiving social work services.

9.
In the light of 8 above, appreciate the implications for anti-oppressive practice.

INDICATIVE CONTENT
The indicative content of the module will clearly mirror the areas highlighted in the learning outcomes.  The module teaching will include a focus on knowledge of the effects on people of poverty and various forms of discrimination, and also on a variety of governmental and organisational policies in response.  A further focus will be on the implications of all of this for social workers’ practice, with a broad consideration of the ways that a variety of social work approaches attempt to counteract the various oppressions that are analysed during the module.

ASSESSMENT

The method of assessment will be determined by the route.  The key learning outcomes required to be assessed are 1, 2, 4 and 6.

EVALUATION
The module will be evaluated on completion by the students.  The evaluation will include the level of student satisfaction in relation to the meeting of the learning outcomes set.

MODULE OUTLINE

DISADVANTAGE
CONTEXT

This module will be taught over 50/60 hours during Part 1 of the Diploma in Social Work.

The module is closely related to Poverty, Deprivation and Discrimination, and seeks to address the knowledge base contained largely within the section ‘Understanding people and the impact of change’ from the Rules and Requirements for the DipSW (Revised 1995) .

AIMS


The module aims to provide students with knowledge and understanding relating to groups of people who are experiencing adverse circumstances in their lives, which might affect their ability to fully participate in their community.  The groups covered within this module are:  older people:  people with disabilities; people who are offending; people with mental health problems;  people with physical health problems.

LEARNING OUTCOMES

By the end of the module, students should:

1.
Have some knowledge and understanding of the principles of normalisation, and the critique of this concept.

2.
Have an understanding of the purpose of social work with these client groups.

3.
Understand the concept of need, especially in relation to vulnerable, disadvantaged and stigmatised groups of people and carers.

4.
Have some knowledge of the community and organisational settings for practising social work with these client groups.

5.
Be able to understand the process of stigmatisation and to consider some ways in which clients may be empowered to participate more fully within their communities.

6.
Have some understanding of concepts of advocacy, human and civil rights.

7.
Have considered the implications for care in the community for the client groups.

8.
Be able to identify ways in which services can create dependence and accentuate adversity.

9.
Be more prepared to participate in client led assessment of abilities and needs.

10.
Understand the impact of national and local policies, strategies and practice on people in these client groups.

11.
Understand sources and forms of oppression, disadvantage and discrimination and their impact at a structural and individual level.

INDICATIVE CONTENT

Rather than separating the different groups out the module will look instead to common issues relating to the different client groups - before identifying individual aspects.  These are: social construction theory, attitudes and perceptions, normalisation, ethical and moral issues, impact of legislation, community care, assessment of need, care plans, and empowerment and advocacy.  These common issues will be under-pinned by the value base identified in the Rules and Requirements of the DipSW, 1995.

ASSESSMENT
The method of assessment will be decided by the route.  The key learning outcomes required to be assessed are 3, 5, 8 and 11.

EVALUATION

The module will be evaluated on completion by the students.  The evaluation will include the level of student satisfaction in relation to the meeting of the learning outcomes set.

MODULE OUTLINE

SOCIAL WORK PRACTICE I
CONTEXT

This module will be taught over 75/90 hours and is a key section of the academic teaching in Year I.  It provides a link between the other academic modules and the first placement, and guides students to meet the intermediate stage practice requirements.  Its timing will vary from route to route, but substantial teaching should normally take place before the placement starts, so that students can make an informed contribution to their placement experience from the outset.

The module needs to be seen in the context of the practice requirements for the first placement.  These are set out (in a slightly abbreviated form) below:

Communicate and Engage:  ...... especially, form and develop working relationships with children, adults, families, carers and groups.

Promote and Enable:  ...... especially, provide information and advice to individuals, families, carers and groups; and enable people to use their strengths and expertise to meet responsibilities, secure rights, and achieve change.

Assess and Plan:  ...... especially, work in partnerships to assess and review people’s circumstances and plan response to need and risk;  work in accordance with statutory and legal requirements;  and work in partnership to develop packages of care, support, protection and control.

Intervene and Provide Services:  ...... especially, support and sustain children, young people and adults through the process of change; and sustain and maintain working relationships with children, young people, adults, carers and groups.

Work in Organisations:  ...... especially, demonstrate capacity to work as an accountable and effective member of the organisation in which placed.

Develop Professional Competences:  ...... especially, use supervision effectively, agree priorities and manage own work schedule; exchange, process and report information; contribute to the resolution of professional dilemmas and conflicts, balancing rights, needs and perspectives; respond to unexpected opportunities and problems; and make decisions.

AIMS

The module aims to give students basic guidance about practice activities - particularly in relation to the requirements listed above, but also, of course, for other requirements within the six core competences.  In particular, the module aims to provide students with the opportunity to: use a developing knowledge and value base to throw light on practice situations and inform decision-making; use models and frameworks to support and direct good practice; and rehearse skills fundamental to successful professional relationships.

LEARNING OUTCOMES

By the end of this module students should be able to:

1.
Recognise a range of frameworks of ideas and approaches which underpin practice and describe one of them.

2.
Describe and understand a process approach to planned intervention, with particular emphasis on the assessment and planning stages, and on sustaining and supporting activities at the intervention stage.

3.
Identify and analyse the salient features of a range of basic interactive skills, through observation, discussion and rehearsal.

4.
Discuss and analyse practice situations.

5.
Identify and analyse strategies to counter discrimination and disadvantage, appropriate to the practice requirements of the first placement.

6.
Start on placement with a basic understanding of safety in practice, of how to use supervision, and how to record information appropriately.

INDICATIVE CONTENT

Each route will have its own way of working up and delivering this module.  Teaching methods will certainly include staff inputs, discussion of case examples, role plays, video work and students’ presentations of and reflections upon their own practice.  The content will include material on the process model of intervention, on approaches to assessment, and on ways of identifying and assessing risk.

Discussion of ways to achieve the integration of the value base into practice activities is a vital component of this module.  This learning theme can be developed by:

1.
Ensuring that the case material reflects, as much as possible, the full range of human diversity, including gender, age, ethnicity, disability, sexual preference and religious difference.

2.
Encouraging students to recognise the possibility of discrimination (in the form of racism, sexism, etc.) being present in and affecting all parts of social work practice, and especially assessment.

3.
Impressing upon the students the importance of considering gender, age, race, etc. as integral aspects of the assessment process.

4.
Teaching suitable strategies to counter oppression, appropriate to role and context of a first year student.

ASSESSMENT
Students are not separately assessed in relation to this module.  Academic assessment is by the Integrative Practice Study (see Assessment Pack); competence assessment takes place on placement.

EVALUATION

The module will be evaluated on completion by the students.  The evaluation will include the level of student satisfaction in relation to the meeting of the learning outcomes set.

MODULE OUTLINE

SOCIAL WORK SERVICES I
CONTEXT

This module will be taught over 75/90 hours and be delivered in Part I.  It serves as the foundation for Social Work Services II in Part II.  It is designed to compliment other Part I modules.

AIMS
1.
To provide students with a basic and broad knowledge base in relation to the historical, social policy, legal and organisational contexts of social work in Scotland.

2.
To enable students to develop a basis for their professional competence by demonstrating their abilities in critical analysis, reflective practice and transferability of knowledge, skills and values.

3.
To facilitate the consideration of ethics, values and issues related to discrimination and racism and specifically in relation to the implications for social work practice.

LEARNING OUTCOMES

1.
Demonstrate an understanding of and ability to apply the legislation relating to social work in Scotland

1.1
Confirm a thorough grounding in statute, delegated legislation and case law pertaining to social work in Scotland relating to children, community care, criminal justice and mental health and its underpinning principles and philosophy.

1.2
Exhibit an awareness of the rights and responsibilities of both social workers in the public and independent sectors and service users;  recognise and address the complexities of competing rights and demands.

1.3
Display sufficient familiarity with national objectives and standards for social work services in the criminal justice services.

1.4
Acknowledge the legal context and practice implications of imposing controls and restrictions.

1.5
Demonstrate a consideration of ethics, values and issues related to discrimination and racism and specifically in relation to the implications for social work practice.

2.
Demonstrate ability in critical analysis of the historical and social policy contexts
2.1
Show an understanding of the history of the development of social work in the voluntary (independent) and statutory sectors.

2.2
Appreciate the significance of economic, social, demographic, cultural, religious, linguistic, environmental and political factors.

2.3
Confirm a cognizance of the place of social work in the statutory and independent sectors as part of a network of social welfare services, social security, health, housing, education and criminal justice provision.

2.4
Display knowledge of welfare rights and comparative models of social welfare services within the European Union.

2.5
Provide evidence for an appreciation of the policy context and ethical and practice implications of imposing controls and restrictions.

3.
Demonstrate an ability to reflect upon an understanding of the organisational context
3.1
Display an awareness of the structure, resources and responsibilities of local and central government departments as well as of providers in the voluntary sector in the organisation, purchase, provision, and inspection of social work services in all sectors.

3.2
Show an appreciation of the concept of partnership in work with other professionals and organisations in the management and provision of services.

3.3
Confirm an understanding of the nature and variety of teams and roles within organisational systems and networks.

3.4
Consider effects of institutional discrimination and practice responses.

INDICATIVE CONTENT

1.
Legal Context
1.1
Law and Society/Administration of Law:  A rationale for the study of law for social workers, the nature and function of law, the legal system, the rights/powers/duties of social workers, and the general provisions of the major pieces of relevant legislation.

1.2
Professional Law:  An introduction to the law and practice concerning children and families, physical impairment and learning difficulties, health problems, disabilities arising from advancing age, and persons involved with the criminal justice system.

1.3
General Law:  A ‘rights’ sequence including equal opportunities, housing, education, the consumer and access to information.

2.
Historical and Social Policy Contexts
2.1
Social Work and Social Policy:  The interrelationship between social work and social policy; the historical development of social services in Britain, social work in Britain today; the policy making process.

2.2
Family Policy and Community Care:  Child welfare, changing structure of the family; divorce; lone parenthood; community care policies and the family.

2.3
Race and Social Policy:  Identification of the ways in which the issue of race permeates British social policy in general and social service provision in particular.

2.4
Age and Social Policy:  The social construction of old age, ageism; identification of the ways in which ageism permeates social policy.

2.5
Poverty, Class and Social Work:  an examination of the impact of poverty, discrimination and disadvantage on the functioning of individuals/groups/communities and the implications for social workers.

2.6
Race, Gender and Social Work:  An examination of the impact of racism and sexism on the functioning of individuals/groups/communities and the implications for social workers.

2.7
Social Security:  The structure of the benefit system; social security and its relationship to community care; social security and special needs; poverty and unemployment trap.

2.8
Health:  Social class and health; race and health inequalities; the changing NHS; alternative sources of funding.

2.9
Housing Policy:  Social polarisation of tenures and the residualisation of council housing; homelessness.

2.10
Community Work and Welfare Rights:  Community strategies as a means of empowering local communities and addressing issues on grounds of race and gender; an outline of welfare benefits and strategies for increasing benefits take up.

3.
Organisational Context
3.1
Administrative structures:  Local authority social work departments, voluntary organisations, the role of the consumer.

3.2
Administrative theory:  The nature of bureaucracy and professionalism; professional and bureaucratic values; consideration of factors affecting the planning, delivery and impact of services in relation to both primary and secondary settings;  financial context of organisational functioning; anti-discriminatory policy and practice.

ASSESSMENT

This module must be assessed through a formal written assessment, determined by the route.  The key learning outcome to be assessed is 1.

EVALUATION

The module will be evaluated on completion by the students.  The evaluation will include the level of student satisfaction in relation to the meeting of the learning outcomes set.

MODULE OUTLINE

SOCIAL WORK PRACTICE II
CONTEXT

This module will be taught over 75/90 hours.  It builds on the skills and theoretical material covered in SWPI and by focusing on approaches and methods to intervention is closely linked to the direct practice placement in Part II (DPII).

AIMS
This module aims to provide students with knowledge and understanding of theoretical frameworks of social work intervention.  These will be explored with a view to making clear links with day-to-day social work practice, taking account of issues of risk and legal context and the need to work in partnership.

LEARNING OUTCOMES

Upon completion of this module students should be able to:

1.
Demonstrate knowledge of a range of intervention approaches and methods used in social work practice.
2.
Critically evaluate their primary differences and therefore their potential advantages and disadvantages as practice tools.

3.
Formulate a coherent rationale for selection of intervention methods.

4.
Appreciate the range of available methods as a potential blend and understand the rich diversity of approach offered by blending techniques.

5.
Develop methods for evaluating their practice.

6.
Analyse the place of such methods in different contexts (i.e. individual, family, group, etc.).

7.
Identify approaches and skills useful for working in situations of risk, with due regard for legal context.

8.
Give a critical account of methods of partnership with clients and other agencies/professionals.

9.
Recognise approaches and skills useful for working with involuntary clients.

10.
Understand the importance of empowerment in work with clients.

11.
Demonstrate an understanding of ways in which oppression can be countered in all of the above areas.

INDICATIVE CONTENT

The module will cover a range of methods of intervention looking at issues of selection and relevance to different client contexts.  It will be important to consider the implications of work with involuntary clients and working in situations of risk.  The issue of partnership should also be considered.

ASSESSMENT

The method of assessment will be determined by the route.  The key learning outcomes to be assessed are 1, 3 and 11.

EVALUATION

The module will be evaluated on completion by the students.  The evaluation will include the level of student satisfaction in relation to the meeting of the learning outcomes set.

MODULE OUTLINE

SOCIAL WORK SERVICES II
CONTEXT

This module will be taught over 50/60 hours and will form part of the teaching in Part 2 of the Diploma in Social Work.  It will include the revisions set out in the Rules and Requirements for DipSW, (Revised, 1995) and will build on the module Social Work Services I.

The module needs to be seen in the context of the practice requirements for qualification as assessed during DP2.  The key practice requirements are:

Working in Organisation:  

Demonstrate capacity to work as an accountable and effective member of the organisation.

Contribute to the planning, monitoring and control of resources.

Contribute to the evaluation of the effectiveness, efficiency and economy of service.

AIMS
The module is designed to enable students to explore and understand concepts relating to social work organisations.  It will provide opportunities to examine the local government’s role in the provision of social work services together with the tasks of the voluntary and private sectors.  These aspects are especially relevant given the profound changes in the social policy of welfare provision; the need to consider strategic and joint planning/service delivery; a move towards a mixed economy of care and a growth in the demonstration of accountability and value for money, prevalent within a market economy.  Given these changes it is important to consider the perspectives of all stakeholders including service commissioners, contractors, providers, users and their carers.

The themes of personal, structural and cultural oppressions within, and by organisations, should be pivotal to the module.  Consideration should be given to organisational responses involved in the delivery of anti-discriminatory and anti-racist practice.

The module will necessarily involve formal organisational and management teaching.  However, all attempts should be made to ensure that concepts are understood from the perspective of a main grade worker.  Considerable thought should be given to the creative use of interactive and participative teaching methods to ensure the concepts are understood on a practice level.

LEARNING OUTCOMES

By the end of this sequence students will be able to:

1.
Understand and demonstrate themes of personal, structural and cultural oppression within and by organisations.

2.
Understand the structure, resources and responsibilities of local and central government as it relates to the organisation and provision of services.
3.
Use information to critically analyse the changing nature of social service provision, in the context of the historical development of social work.

4.
Explore the function and operation of social service agencies, across the range of client groups and settings including the public, voluntary and independent sectors.

5.
Evaluate the practice of organisations and their members in relation to client and other stakeholder’s participation, empowerment and collaboration.
6.
Critically evaluate the development of agency policy and objectives and their own practice within organisations.

7.
Understand their capacity to work within the role of a professional worker.

8.
Have some understanding of how resources are planned, monitored and controlled.

9.
Have a critical perspective and understanding of competing theories of organisations as they apply to the social services.
10.
Review and understand the impact of change and innovation on organisations and their stakeholders.

11.
Understand and apply the concepts of participation, partnership, interagency working and collaboration to practice.
12.
Provide some exploration of issues relating to planning, commissioning, contracting services, the monitoring and evaluation of services.

13.
Have some understanding of the framework for registration, inspection and quality control of services.

14.
Have an understanding of the nature and variety of teams and roles within organisations.

15.
Critically evaluate the issues of power and authority within and between organisations.

16.
Examine some impacts of new technology on social work organisations.

INDICATIVE CONTENT

1.
Organisational Structures


Bureaucracy


Alternative structures 
- 
client led services



- 
community organisations


- 
voluntary organisations


Human relations theory


Open systems theory


Social work as a profession

2.
The Role of the Social Service Agency


Organisational culture


Inter-agency and inter-professional work


Partnership and collaborative work


Client participation and empowerment

3.
The Human Face of Organisations


Leadership


Power, authority and influence


Role theory


Stress in organisations


Planning and managing workloads.

4.
Politics and Change


Innovation and implementation


The process and theories of change


Local government reorganisation


Finance and social work


The mixed economy of care.

5.
Current Issues for Services


Planning and purchasing services


New technology in social work


Organisational oppression


Commissioning services


Budgets and increasing need


Service evaluation.

ASSESSMENT

The method of assessment will be determined by the route.  The key learning outcomes to be assessed are 1, 2, 5, 9, 10, 11 and 15.

EVALUATION

The module will be evaluated on completion by the students.  The evaluation will include the level of student satisfaction in relation to the meeting of the learning outcomes set.

MODULE OUTLINE  

DEVELOPMENT OF PROFESSIONAL PRACTICE
CONTEXT

This module is the Academic Module linking into the Direct Practice II module.

AIMS

To enable students to become reflective, research-minded practitioners.

LEARNING OUTCOMES

By the end of the module, students should be able to:

1. demonstrate a critical understanding of ethical principles and of the principles of anti-oppressive practice;

2. demonstrate a critical understanding of the concepts of risk, protection, rights and responsibilities and their implications for practice;

3. demonstrate an ability to actively use empirical and theoretical research to inform practice;

4. demonstrate a critical understanding of the legislative, organizational and policy contexts of practice;

5. demonstrate a critical understanding of social work in an interdisciplinary context;

6. reflect upon and critically analyse practice and use this as a basis for preparing for continuing professional development.

INDICATIVE CONTENT

Set out below is an outline of the content of the module.  It is structured in terms of each of the learning objectives, to provide an indication of the means by which students will be able to achieve these outcomes.  However, it will also be clear that there are significant overlaps between these objectives.  It focuses on themes and issues of significance in the development of students and their transition to being qualified social workers.  It builds on and further develops a range of ideas previously met within the course as well as looking at new issues.  Central to this module should be the development of the student’s critical thinking about the concepts and ideas considered within it and how these can be appropriately and thoughtfully applied in the “messiness” of everyday social work practice. 

1.
Demonstrate a critical understanding of ethical principles and of the principles of anti-oppressive practice.


A more detailed examination of the ethical principles that should underpin social work practice including how these relate to the new Codes of Practice. This could include how these might differ according to how one defines the social work role (e.g. the IFSW definition of social work, does this fit with social work in Scotland today). Consideration of ethical dilemmas and the different value bases of individuals, professions, organizations and social groups. Further critical development of ideas concerning empowerment and emancipatory practice perhaps drawing on examples from placement of both empowering and disempowering practice. 

2.
Demonstrate a critical understanding of the concepts of risk, protection, rights and responsibilities and their implications for practice.


Discussion of the 4 concepts and the need to balance them appropriately giving due recognition of the complexities that arise in practice. Particular attention could be given to the development of the concept of risk in relation to social work practice and the organization of social work services (for example in relation to; child protection; mental health; and criminal justice social work) and including responses by government to perceived pressure by the public and/or media. Also comparing and contrasting the apparent differences in the ways in which the concepts are understood with respect to different client groups. 


Consideration to be given to the option of students in similar placements (e.g. children and families) exploring these issues within small groups. The development of professional judgement, the use of discretion, and decision-making will be key themes in any discussion about the application of these concepts in practice.

3.
Demonstrate an ability to actively use empirical and theoretical research to inform practice.


Consideration of different types of research focussing on using research critically in one’s practice and finding/identifying appropriate evidence. This will include discussion of the differences between evidence-based and evidence-informed practice. Examples of the use of research will be considered (e.g. the “what works” debate in criminal justice social work).  

4.
Demonstrate a critical understanding of the legislative, organizational and policy contexts of practice.


It is envisaged that this element of the module will in part be met by providing students with the opportunity to draw on experience from their DPII placement and allowing them to look critically at legislative, organizational and policy issues. The development of professional judgement and the issue of the use of discretion in deciding which legislative, organizational, or policy option(s) to follow will be considered. 


Consideration of the gendered nature of social work/care and the domain of “care” itself will feature.

5.
Demonstrate a critical understanding of social work in an interdisciplinary context.


The increased emphasis on inter-disciplinary working (as seen for example in the Joint Future initiative) will be examined with consideration being given to the nature of interdisciplinary work and why it is (or is not) desirable (or required). There will be particular attention given to the distinctive role/contribution of social workers and examination of differences in terms of knowledge, skills and values between them and other professions. This examination should also consider the potential differences between social workers (and other social services workers) working in different settings (e.g. fieldwork and residential care) or different sectors (statutory and voluntary).

6.
Reflect upon and critically analyse practice and use this as a basis for preparing for continuing professional development.


Consideration of what it means to be a critical, reflective, research-minded practitioner (obvious connections to a number of the other objectives e.g. 3 and 5) and what it means to be a “professional”. How such an approach fits with the requirements for CPD, which are expected to be seen in relation to the re-registration of social workers by the SSSC. This will also include discussion of what is “work” (e.g. not simply about action but should include the opportunity for reflection) and the need for understanding of self and use of self. Other issues considered will be the importance of having confidence in the profession, and holding onto certain standards and values.

Assessment

This module will be assessed by the student completing a practice study that is based on work they have carried out during the course of their DPII placement.

DIRECT PRACTICE MODULES

INTRODUCTION

The Direct Practice Modules are the integrating modules of the Diploma in Social Work.   These modules provide the practice opportunities within which campus-based learning is directly applied, integrated and developed in practice.   The overall aim is for students to develop social work practice that is founded on values, carried out in a skilled manner and informed by knowledge, critical analysis and reflection.
The placement lengths are 65 days in Part I - Direct Practice I and 80 days in Part II - Direct Practice II.   These may be a continuous block or a combination of block and concurrent, ending with a block period.  Normally, students on placement would be expected to work the same hours as the members of staff of the agency/unit they are in.  Within that, allowance should be made for study time and placement related academic work such as placement reports and the IPS.  This means that students would normally be expected to work a 35 hour week or seven hours per day on placement (inclusive of study time and report/IPS writing time but not including lunch or other breaks).  It is recognised that in some circumstances this may prove difficult for students.  In view of this it was agreed that, in exceptional circumstances, a placement day could be six hours minimum or a 30 hour week (not including breaks).  In such instances this would have implications for allowances for study time and report/IPS writing.  Concurrent placements and the GCU undergraduate route should be calculated pro-rata.

The work undertaken by the student while on placement is aimed at enabling him/her to achieve and evidence competence in practice at DPI and II level.  The Consortium accepts that many students require to undertake paid work at the same time as undertaking the DipSW in order to allow them to continue their studies.  Whilst recognising that some students may undertake work in the placement agency, students are not permitted to accept offers of paid work in the placement setting while they are in the process of undertaking their DPI or II placement because of the possible conflicts of roles.

Legitimate work on placement would include:

· direct practice and associated meetings

· supervision

· appropriate study time

· attendance at placement workshops at the student’s route

· preparation of placement related written work

· preparation of interim and final reports.

Direct Practice I provides the opportunity for a student to have the broadest possible experience in terms of setting (residential, day care, fieldwork with more than one client group), sector (statutory, voluntary, independent), varying roles of social workers and methods of approach to the professional task.  Learning opportunities will be selected from across a broad and varied range to enable the student to locate the commonalties in concepts and process that apply in all social work settings;  to transfer skills and knowledge to new situations and provide a broad-based context within which to begin to integrate campus based curriculum and experiences of social work organisations.

Each student's practice learning opportunities will provide particular experiences of working with a variety of service users and related professions.   In demonstrating that students have met each practice requirement over the two placements, students will not necessarily have worked with each of the range of "children, young people, adults, families, carers and groups." (page 24 of the Rules and Requirements for the DipSW, Revised 1995), but will have had the opportunity of working with, for example, groups, if this has been felt necessary or desirable.

Practice opportunities must be sufficiently contrasting for students to gain a range of practice experience and the opportunity to understand and demonstrate transferability of values, skills and knowledge in practice.   In particular, all students must demonstrate that they have met the practice requirements of the core competence, Assess and Plan, in work with service users who have significantly different needs and circumstances.   The required contrast in practice opportunities should be apparent in the evidence that students provide of having met the practice requirements of the core competences.

Subsequently, part of the Final Report from the Part I placement will record the contrasting learning opportunities provided and indicate future learning requirements for Part II.

SOCIAL WORK PRACTICE

The approach to practice learning that is used in the West of Scotland Diploma in Social Work Programme rests on certain key assumptions about the nature of social work practice.  Of these, the central assumptions are as follows:

· the purpose of social work is to enable children, adults, families, groups and communities to function, participate and develop in society  (The Rules and Requirements for the DipSW, Revised 1995)

· central to the process of social work is the clear, consistent and thoughtful integration of values in practice.  Thus, throughout practice, there is analysis of the impact of oppression, disadvantage and discrimination on individuals, families, groups and communities and action based on that analysis

· social work is a dynamic process in which various dimensions of practice (values, skills and knowledge) are interwoven with each other to effect change

· social work is undertaken through the interaction of different individuals and groups of people at a variety of levels and in a variety of ways

· social situations and problems need to be considered in a holistic way, but their unique characteristics will require differences in emphasis concerning which aspects of practice will require to be in focus, both between one situation and another, and in the same situation over time

· social work is undertaken within a legal framework, and within an organisational context that is defined by that framework

· although social workers operate within different organisational contexts, they share the need to develop a basic common framework of transferable values, skills and knowledge which crosses these organisational boundaries, and upon which it is possible to build further in ways that reflect the particular requirements of their specific work context.

Diagram 1 (next page) illustrates the way in which the different phases of this process model are built on values, skills and knowledge.  It shows the cyclical nature of the process, as well as the interrelationships between the phases of the process as work progresses and as understanding of the social context of the work expands.

Diagram 1:  A Process Model of Practice
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It is within the above view of social work practice that students on the West of Scotland Diploma in Social Work are required to operate and to learn.  In particular they need to demonstrate their ability to practice in a way that ensures the continuing development of their professional competence.

The Learning Process

The campus-based modules make critically important contributions, in their different ways, to a range of different aspects of the student’s professional learning.  The Direct Practice Modules provide the main focus for (among other things) the integration of learning across all the modules, and the approach to practice previously described provides the means through which this is achieved.

The encouragement of a holistic approach to learning is more likely to lead to integration.  Although students will bring a variety of individual learning styles and patterns to both DPI and DPII, nevertheless a model such as Kolb’s (below) describes the essential learning process likely to be used in the development of the reflective practitioner.

Diagram 2:  A Process Model of Learning
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ref:  
Kolb, D., Rubin, I., and McIntyre, J.  -  Organisational Psychology:  An Experiential Approach.  - 1979,  New Jersey,  Prentice Hall

This model illustrates the cyclical nature of learning, and emphasises the relationship between learning opportunities, study/reflection, supervision and the professional development task.

COMPETENCE IN SOCIAL WORK 

The Central Council for Education and Training in Social Work revised the Rules and Requirements for the Diploma in Social Work in 1995.    

To qualify for the Award of the DipSW students must provide evidence of  

*   integration of social work values in practice 

*   acquisition and application of the key areas of knowledge for social work

*   reflection upon and critical analysis of  practice

*   transferability of  knowledge, skills and values in practice

*   meeting the practice requirements for the six core competences

(see extract from the Rules and Requirements for the DipSW, revised 1995, Part 2: Requirements for Qualification, which follows, pages 28 – 40)

CCETSW has defined the requirements for qualifying social workers and although set out consecutively, it is the integration of them all which is essential for competent social work practice.   Competence in social work is, therefore, the product of values, skills and knowledge and competence can only be reached when all these components are used within social work practice.

1.
* integration of social work values in practice
Social work values are integral to competent practice and achievement of core competences cannot be separated from demonstration of these values in practice.   "It is the clear, consistent and thoughtful integration of values in practice that students must demonstrate and programme providers seek evidence of in all assessable work." (The Rules and Requirements for the DipSW, Revised 1995).   Therefore, within DPI and DPII, students must provide evidence that the value requirements have been met, drawing from and referring to the specific practice undertaken in relation to the achievement of the practice requirements. 

In the meeting of the core competences, students must demonstrate achievement of the required values which are:

· identify and question their own values and prejudices, and their implications for practice;

· respect and value uniqueness and diversity, and recognise and build on strengths

· promote people's rights to choice, privacy, confidentiality and protection, while recognising and addressing the complexities of competing rights and demands                       

· assist people to increase control of and improve the quality of their lives, while recognising that control of  behaviour will be required at times in order to protect children and adults from harm;

· identify, analyse and take action to counter discrimination, racism, disadvantage, inequality and injustice, using strategies appropriate to role and context;   and,

· practise in a manner that does not stigmatise or disadvantage either individuals, groups or communities

(see extract from the Rules and Requirements for the DipSW, revised 1995, which follows, pages 29-30)

Thus, throughout practice, students must demonstrate that they have analysed the impact of oppression, disadvantage and discrimination.   Planned intervention must take account of the identified issues in an integrated and explicit way.

2.
* acquisition and application of the key areas of knowledge for social work
Students must take a rigorous approach to the acquisition of knowledge, and be able to select and apply it in practice.   Students should be able to explain in a coherent, comprehensive and convincing manner how their practice is informed by their knowledge base.

3.
* reflection upon and critical analysis of practice

Students must be able to conceptualise, reflect, analyse and critically evaluate their underpinning values, skills and knowledge and their own practice.

4.
* transferability of knowledge, skills and values in practice 

Students must be able to transfer their knowledge, skills and values from one situation to another, through appraising what is general and what is particular in each situation.

5.
* meeting the practice requirements for the six core competences

Qualifying social workers are required to meet the six core competences, but these can only be met through the integration and achievement of the above 1 - 4, each grouping being interdependent on the other for competent practice. 

The core competences to be met for the DipSW Award are -

· communicate and engage   

· promote and enable

· assess and plan

· intervene and provide services

· work in organisations 

· develop professional competence             

Within The Rules and Requirements for the DipSW, Revised, 1995, under each core competence, there are a varying number of practice requirements listed.    These practice requirements are the means through which each core competence is achieved.    Under each practice requirement, there are listed a number of evidence indicators.   The evidence indicators identify the activities that students will normally undertake in order to demonstrate achievement of the practice requirement.   The evidence indicators are not a prescriptive list but are provided as guidance only and do not, therefore, require to be individually demonstrated.

Practice requirements and evidence indicators are written at a general level so that they apply across the range of social work practice.

DIRECT PRACTICE OUTCOMES - DPI AND DPII 
In undertaking either of the two practice placements, students will be working across the range of practice requirements, with varying levels of complexity and responsibility.   In social work practice, no practice requirement and/or core competence can be seen to operate in isolation, but rather are interconnected.   Learning on placement should, therefore, be seen as a progressive process, with students being encouraged not only to focus on the practice requirements set for successful completion of DPI or DPII, but rather to take a more holistic approach to the learning required overall for competent social work practice.  The achievement of the 26 practice requirements to meet the six core competences will be over DPI and DPII  placements.

In demonstrating competence, one piece of practice will be permissible as evidence against a number of practice requirements.

With particular reference to practice requirement - "Work in accordance with statutory and legal requirements" incorporated in core competence Assess and Plan - students, within DPI and DPII, must demonstrate evidence of operating within the constraints and opportunities set by the legal context of their placement.   For final assessment, and by the end of DPII, students must adhere to and carry out action in accordance with statutory and legal requirements.   For some placements, this may involve negotiating with other agencies to provide this opportunity.   However, where in DPI, it has not been possible for active engagement, this must be completed in DPII.

In core competence - "Develop Professional Competence" - students should be able and are expected to gather evidence for meeting this core competence through practice undertaken in relation to the achievement of the other five core competences.   At the same time, each practice requirement identified under "Development Professional Competence" will require to be evidenced and assessed over DPI and DPII.

DIRECT PRACTICE OUTCOMES - DPI
For DPI, it is assumed that because students will be bringing a wide range of previous experience and learning needs and patterns, and because they will be operating in very different placement contexts, there will be varying patterns of achievement at the end of DPI placement and this needs to be acknowledged in preparing for DPII.

In addition, because of the nature of social work practice (as described in – pages 20 - 22), it is expected that DPI placements will inevitably involve students in work and learning related to the criteria set for the qualifying Award, but their degree of understanding and level of skills in DPII are likely to be greater than in DPI since by the end of DPII students will have had more taught material from the campus-based modules as well as greater development opportunities overall.

Despite these expected variations, as a minimum, there must be evidence of the student having met the required standard of competence on completion of DPI.  These requirements are

· evidence of integration of social work values in practice 

· acquisition and application of knowledge for social work

· reflection upon and critical analysis of their practice

· ability to transfer values, skills and knowledge in practice and  

· the demonstration of achievement of 14 practice requirements listed in pages 41 - 46

Any student who is unable to meet the required standard of competence will not be awarded a pass grade for DPI.   Any student failing a Part I placement, but receiving the opportunity to repeat it, would not be able to proceed to Part II until a repeat placement has been successfully completed.   (Refer to the Assessment Pack, section 3, page 60)
DIRECT PRACTICE OUTCOMES - DPII

In undertaking DPII placements, students will inevitably undertake activities relevant to assessment of the practice requirements in DPI.   The assessment focus for DPII will be on the meeting of practice requirements identified for DPII in pages 41 - 46 and the continued demonstration of the practice requirements evidenced in DPI.   If the student's practice does not continue to evidence the practice requirements identified as a minimum for achievement in DPI, then it is legitimate that they are re-considered for assessment purposes within DPII.                     

By completion of DPII, students will require to have evidenced:

· integration of social work values in practice 

· acquisition and application of the key area of knowledge for social work

· reflection upon and critical analysis of practice    

· transferability of knowledge, skills and values in practice    

· meeting the practice requirements for the six core competences

Where a student has been unable to meet those requirements, a final assessment decision will be made by the Programme Assessment Board.  (Refer to the Assessment Pack, pages 60 - 61)

ASSESSMENT OF DIRECT PRACTICE MODULES - DPI AND DPII

Principles and Processes:  The Assessment Pack contains detailed information about the principles and processes which apply to this module including:

· the essential instruments of assessment   (pages 54 - 56)        

· the process of assessment of direct practice (pages 56 - 60)

· a diagram of the assessment process   (page 101)

Assessment of students is a 3 way process (student, practice teacher, and tutor) with each party having a contribution to make in maximising the learning opportunities for the student;  assessment is a continuing process (formative) as well as an event (summative) which finally dictates pass or fail - assessment must reflect these concepts.

Formative assessment will mainly occur within supervision sessions when the student's practice, values and reflective and analytical skills will be a continuing focus for discussion and development.   Within this process, further learning needs may be identified and appropriate action taken to provide those.   All members of the placement team will have responsibility for ensuring that the learning opportunities and support structures are in place to ensure the placement experience offers students the means to evidence the competences required.

Summative assessment will draw on a variety of sources of evidence in demonstrating the required direct practice outcomes.   Summative assessment will include 

· direct observation of practice (pages 48 - 49)

· a sample of student's written work with clients and/or reports

· reflective and analytical written and verbal material

· assessment of the content of supervision sessions

· reports/comments from other workers involved in the placement (e.g. link workers)

· the student's interim and final reports

Assessment timing:  There will be variations in the timing of assessable assignments according to the student's route requirements and the particular format of the placement.  In the formulation of the Working Agreement (page 47), the route must advise the student and practice teacher about the details of submission dates for assessable assignments, all reports and planned dates for Practice Assessment Panels and Programme Assessment Boards.   Information as to where individual students and practice teachers may be formally involved in the latter are contained within the Assessment Pack.

Interim Assessment:  The Assessment Pack should be referred to for details of Interim Assessment.

The interim assessment is a formal part of the assessment process for which both the student and practice teacher are required to write reports.   The written report, by the student, will provide evidence of progress towards meeting the learning outcomes for direct practice and the practice teacher's report will evaluate the student's practice and progress, stating whether the student is on course to pass or fail.

The form of the final reports from the practice teacher and student should be in line with (a) the guidance given in Guidelines for Practice Teachers’ Reports (see the Assessment Pack, pages 76 - 85 and Guidelines for Students’ Reports (see the Assessment Pack, pages 86 - 88) and (b) any route requirements.
The interim assessment reports will be submitted to the route for consideration.  Where the student's performance is identified as below expectation a range of support and cross checking strategies will be available dependent on the degree of difficulty and issues.  These may include the involvement of a second opinion practice teacher or calling a Practice Assessment Panel consisting of representatives from across the Consortium.     The details of these strategies are in the Assessment Pack and can be employed not only at the interim assessment stage but at any point where concerns about the placement experience have been expressed by the practice teacher, tutor and/or student.

Final Assessment:  The Assessment Pack should be referred to for details of Final Assessment.
At the end of DPI and DPII, both the student and practice teacher are required to submit a final report to the route.   These will be read by a member or members of the Practice Assessment Panel and the student's tutor.   The student's report should provide evidence of having met the required learning outcomes for direct practice.   The practice teacher's report should evaluate the student's practice and should state clearly whether the student has met the required learning outcomes and should provide evidence to support the evaluative statements made.  

The form of the final reports from the practice teacher and student should be in line with (a) the guidance given in Guidelines for Practice Teachers’ Reports (see the Assessment Pack, pages 76 - 85) and Guidelines for Students’ Reports ( see the Assessment Pack, pages 86 - 88) and (b) any route requirements.

The final report should refer to the Working Agreement and the interim report, especially in respect of any amendments made to the Working Agreement.  In instances where referral has previously been made to a Practice Assessment Panel, the final report by the practice teacher should summarise clearly the areas of concern and how it was decided these concerns should be addressed.

The practice teacher and, where applicable, the second opinion practice teacher are each required to specify formally his/her recommended grading for the placement.  These recommendations are communicated to the Programme Assessment Board.

All grading decisions are subject to final confirmation by the external assessors and the Programme Assessment Board.

Pages 28 - 40 are extracted from: 


CCETSW,  ‘Assuring Quality in the Diploma in Social Work – 1,   Rules and Requirements for the DipSW’ – (Revised 1995)   -   Part 2 – Requirements for Qualification

Requirements for Qualification

The Purpose of Social Work

The purpose of social work is to enable children, adults, families, groups and communities to function, participate and develop in society.   Social workers practise in a society of complexity, change and diversity, and the majority of people to whom they provide services, are among the most vulnerable and disadvantaged in that society.   Social workers are employed by a range of statutory, voluntary and private organizations, and work in collaboration with colleagues from allied professions and departments, as part of a network of welfare, health, housing, education and criminal justice provision.

Social work and criminal justice agencies are given specific responsibilities and powers through statute, and social workers and probation officers have to practise within legislative frameworks and organizational policies and procedures.  They have to balance the needs, rights, responsibilities and resources of people with those of the wider community, and provide appropriate levels of support, advocacy, care, protection and control.

Therefore to qualify for the award of the DipSW students must at the point of final assessment provide evidence of their competence to:

	
Communicate


and Engage


	Communicate and engage with organizations and people within communities to promote opportunities for children, adults, families and groups at risk or in need to function, participate and develop in society.

	
Promote and Enable


	Promote opportunities for people to use their own strengths and expertise to enable them to meet responsibilities, secure rights and achieve change.

	            Assess and Plan


	Work in partnership to assess and review people’s circumstances and plan responses to need and risk.

	
Intervene and


Provide Services

	Intervene and provide services to achieve change, through provision or purchase of appropriate levels of support, care, protection and control.



	
Work in Organizations


	Contribute to the work of organizations.

	
Develop Professional


Competence

	Manage and evaluate own capacity to develop professional competence.


Competence in Social Work

Competence in social work is the product of knowledge, skills and values. In order to provide evidence that they have achieved the six core competences students will have to demonstrate that they have: met practice requirements; integrated social work values; acquired and applied knowledge; reflected upon and critically analysed their practice; and transferred knowledge, skills and values in practice. 

The Statement of Requirements details the values, knowledge and practice requirements for the award of the DipSW, and although set out consecutively, their combination is essential for competent social work practice. It is only practice which is founded on values, carried out in a skilled manner and informed by knowledge, critical analysis and reflection which is competent practice. 

In order to ensure that all assessment tasks for the DipSW require demonstration of this combination of knowledge, skills and values, students must be assessed for their understanding of knowledge and theory, and their integration of values in the context of their application to practice. Academic disciplines should therefore only be assessed with relevance to social work practice, and evidence of meeting the value requirements must cross refer to specific practice undertaken by students as part of meeting the six core competences. 

An holistic approach to the assessment of skills is equally necessary, and practice teachers must seek evidence of the integration of knowledge and values in students' practice. It is essential, for example, that students are required to demonstrate that they not only know about a range of social work methods and theoretical approaches, but that they can select and make skilled use of them in their practice. 

Although the underpinning skills of professional competence are identified and specifically assessed through the practice requirements of the core competence Develop Professional Competence, they are integral to the meeting of all the core competences. To emphasize the essential nature of these skills to competent practice, students should be able and expected to gather evidence for meeting core competence Develop Professional Competence through practice undertaken in relation to the achievement of the other five core competences. 

Evidence of conceptualization, critical analysis, reflection and transfer of knowledge, skills and values is essential for the award of the DipSW, and students must be required to provide this evidence in written work and in practice throughout the programme. 

Values of Social Work 

Social workers assist people to have control of and improve the quality of their lives, and are committed to reducing and preventing hardship and disadvantage for children, adults, families and groups. Social workers practise in social settings characterized by enormous diversity. This diversity is reflected through religion, ethnicity, culture, language, social status, family structure and life style. They work with individuals and families from backgrounds and cultures of which they may have little direct experience, and intervene in the lives of people whose life chances may have been adversely affected by poverty, ill health, discrimination and/or disability. In intervening in people's lives to achieve change, social workers must recognize the interrelationships of structural and individual factors in the social context in which services operate, and the need to address their impact on the lives of children and adults. 

It is essential because of the responsibilities that social workers carry, and the influence and impact that they can have on the lives of vulnerable people, that as well as being skilled and knowledgeable, they treat people with respect and are honest, trustworthy and reliable. They must be self aware and critically reflective, and their practice must be founded on, informed by and capable of being judged against a clear value base. 

The Values Requirements 

In order to achieve the award of the DipSW, students must demonstrate in meeting the core competences that they: 

· identify and question their own values and prejudices, and their implications for practice; 

· respect and value uniqueness and diversity, and recognize and building on strengths;

· promote people's rights to choice, privacy, confidentiality and protection, while recognizing and addressing the complexities of competing rights and demands; 

· assist people to increase control of and improve the quality of their lives, while recognizing that control of behaviour will be required at times in order to protect children and adults from harm; 

· identify, analyse and take action to counter discrimination, racism, disadvantage, inequality and injustice, using strategies appropriate to role and context; and 

· practise in a manner that does not stigmatize or disadvantage either individuals, groups or communities. 

Since values are integral to rather than separate from competent practice, evidence that value requirements have been met, must be drawn from and refer to specific practice undertaken in relation to the six core competences. It is the clear, consistent and thoughtful integration of values in practice that students must demonstrate and programme providers seek evidence of in all assessable work. 

The Knowledge Base of Social Work

Qualifying workers must take a rigorous approach to the acquisition of knowledge, and be able to select and apply it in practice. They must be able to conceptualize, reflect, analyse and critically evaluate both underpinning knowledge and their own practice. They must be research minded and draw from the findings of relevant research in their practice. They must be strategic thinkers, able to weigh up the advantages and disadvantages of proposals, and to anticipate the possible consequences of decisions or actions. 

They should be able to explain in a coherent, comprehensive and convincing manner how their practice is informed by their knowledge base, and be able to apply their knowledge and learning to new situations through appraising what is general and what is particular in each situation. 

Qualifying students should be committed to, and prepared to take responsibility for their continued learning and development. 

Students need to acquire a broad understanding of the key areas of knowledge for social workers outlined in this section, as a base for informed practice. Although the knowledge is organized under the headings of the six core competences, it is important that students recognize that social work practice, and the application of knowledge within it, is seldom sequential. 

Programme providers will need to decide how best to enable students to achieve abroad understanding of this knowledge base, and deeper more extensive understanding of knowledge particularly relevant to the service user group and context of their practice learning opportunities. It is essential that students learn about and understand the legislative framework, philosophy and models of service delivery, of the country of the United Kingdom in which they train. 

Knowledge Base Organized under the Headings of the Core Competences and for the Ethics and Values of Social Work 

Communicate and Engage 

· Economic, social, demographic, cultural, religious, linguistic, environmental and political factors, and their implications for social work practice in the United Kingdom. 

· Introduction to the structure, resources and responsibilities of local and central government and its departments in the organization, purchase, provision, and inspection of social work services in all sectors. 

· History of the development of social work in the statutory and independent sectors. 

· Social work: criminal and youth justice in the statutory and independent sectors as part of a network of social welfare services, social security, health, housing, education and criminal justice provision. 

· Development and contribution of community social work, strategies for prevention and action research. 

· Welfare rights and comparative models of social welfare services within the European Union. 

· Sources and forms of oppression, disadvantage and discrimination and their impact at a structural and individual level in society. 

· Range and diversity of social, family and community structures and lifestyles in the United Kingdom. 

· Components of effective communication with children, young people, adults, groups and communities. 

· Components of effective communication with people with sensory impairment, and people with physical difficulties or learning difficulties who use specialized communication systems. 

· Components of effective communication with people for whom English is not their first language. 

· Theories of power and authority in relationships between children, young people, adults, groups and communities. 

· Power and authority within the professional role. 

· Theories and approaches to networking including user involvement in the planning of services and work with volunteers. 

· Principles and practice of collaborative work, and the responsibilities and services provided by allied professions and organizations. 

· Components of effective communication within and between organizations. 

Promote and Enable 

· Theories and models of social work with children, adults, families, groups and communities. 

· Concepts of empowerment, advocacy and human and civil rights. Citizens' charters. 

· Concept of partnership in work with service users and carers. 

· Concept of partnership in work with other professionals and organizations in the management and provision of services. 

· Concept of collaboration and participation in group care settings. 

· Research on service users' and carers' perspectives of their needs, and satisfaction with social work services and allied services. 

Assess and Plan 

Statutory duties and powers

· Underpinning principles and provisions of legislation pertaining to social work practice* in the country in which the student is training. 

· Major statutory responsibilities of social work agencies in the public and independent sectors of the country in which the social worker is training, their impact on the philosophy and provision of services, and their application in practice in relation to all service user groups; in particular legislation relating to children, community care, criminal justice and mental health. 

· Criminal justice and penal system and research into crime and delinquency. 

· National standards for supervision of offenders in the community and for family court work. 

· National objectives and standards for social work services in the criminal justice services. 

· Guidance documents and research findings relevant to social work practice, issued by Government departments including court departments. 

Understanding people and the impact of change 

· A range of explanations of the physical, intellectual, psychological, emotional, spiritual, sexual and social development of children and adults, and of their behaviour, in the context of a multiracial and diverse society. 

· Studies of relationships between people in a range of social, family and community structures. 

· Theories of group interaction and group dynamics. 

· The effect of physical and social deprivation on development.  The effect of learning impairment on development. 

· Concepts of 'normality' and 'difference' in the context of a multiracial and diverse society. 

· Theory and practice implications of 'normalisation'. 

· Relevant developmental milestones, and factors which promote sound physical, social, emotional, sexual and intellectual development in children.

· Research into the social, physical and emotional experiences of older people. 

· Social and emotional impact of physical, sensory and learning disabilities, ill health and mental illness on children, adults, families and carers. 

· Range and impact of physical, social, sexual, and emotional neglect and abuse. 

· Social, physical and emotional implications of poverty. 

· Emotional impact of traumatic events and the range of emotional and psychological reactions to loss, transition and change.

· Patterns of alcohol consumption and drug and substance use, and their effect on behaviour. 

Assessment of need and care planning 

· Principles and methods of assessment. 

· Concept of minimum sufficient intervention. 

· The concept of 'choice' and provision of needs-led assessment. 

· Resourcing and costing of services, and a range of models for budget management in a mixed economy of care. 

· Contract compliance, ensuring that services purchased on behalf of service users are provided to the required standard. 

· Research on the effectiveness of different methods of care planning and intervention, with children, young people, adults, groups and communities. 

· Models and methods for the planning and review of programmes of individual care for children and adults in group care settings. 

· Concept of risk, the right to take risk, and management of risk. 

· Risk indicators, their limitations and their application in assessment with all service users. 

· Process of investigation and assessment in child protection. 

Intervene and Provide Services 

· Theories about models and methods of social work, their application, appropriateness, potential and limitations in a range of circumstances and settings. 

· Models of group living and group care, and research on their appropriateness for children and adults. 

· Affirmation of the cultural identity and self worth of children, young people and adults. 

· The maintenance of appropriate personal and professional boundaries in the provision of care and control. 

· Theories and methods for promoting and facilitating choice, privacy, positive self image, independence and self management. 

· Working across the boundaries between care agencies and local communities and between children and adults using group care services and their family and community networks. 

· The legal and policy context and practice implications of imposing controls and restrictions. 

· Community Care legislation, and a range of models for contracting, purchasing, and provision of services. 

· Handling aggression and violence, including the legal and policy context and practice implications of imposing controls and restrictions. 

· Managing endings and disengagement from working relationships with service users, colleagues and other professionals. 

Work in Organizations 

· Theories of how organizations work, including policy development and implementation.

· Theories of organizational change.

· Legal framework for inspection, registration and quality control, and models for monitoring and evaluation of services.

· Recognition of and responses to resource deficiencies and gaps in service provision. 

· The nature and variety of teams and roles within organizational systems and networks. 

· Issues of power and authority within and between organizations. 

· Priority setting and time management. 

· Manual and electronic systems for information collection, analysis, storage and retrieval.

· Newly developing uses of technology in the functioning of agencies and the provision of services. 

· Legislation relating to data protection and access to information relevant to social work practice. 

Develop Professional Competence 

· Knowledge and use of self in social work practice. 

· Critical analysis, reflective practice and transferability of knowledge, skills and values. 

· Strengths, limitations and applications of methods of evaluation and research, including criteria for evaluating the effectiveness of social work interventions. 

· Purpose and models of supervision, including the use of contracts within supervision. 

· Learning styles, analysis of training and development needs and continuance of professional development. 

· Problem solving and decision theories. 

Ethics and values in social work 

· Ethics and values and their implications for social work practice. 

· Sources and forms of oppression, disadvantage and discrimination based on: race, gender, religion, language, age, class, disability and being gay and lesbian, their impact at a structural and individual level, and strategies and actions to deal with them. 

· The multiracial, multilingual and multifaith nature of society in the United Kingdom, and what that means historically and contemporarily to both white and black people who are its citizens. 

· The strength and value of diversity in the multiracial, multilingual and multifaith society of the United Kingdom. 

· Principles of equal opportunities in employment and service delivery- 

· Legislation relating to discrimination and equal opportunities including that pertaining to particular countries of the United Kingdom e.g. Fair Employment (N.I.) Act 1989, Welsh Language Act 1993. 

· Ethical issues and dilemmas in practice, and the potential for conflict between organizational, professional and individual values. 

· Value and ethical dilemmas which arise in work with allied professions, occupational groups and volunteers. 

Practice Requirements and Evidence Indicators of the Six Core Competences 

Practice requirements and evidence indicators are written at a general level so that they apply across the range of social work practice. 

Each student's practice learning opportunities will provide particular experiences of working with certain service users and allied professionals. Therefore, in demonstrating that they have met each practice requirement students are not expected to provide evidence from work across the range of children, young people, adults, families, carers and groups. 

However, as stated in Part 3, Rules and Requirements for the DipSW, assessed practice must be sufficiently contrasting for students to gain a range of practice experience and the opportunity to particular understand and demonstrate transferability of knowledge, skills and values in practice. In particular all students must demonstrate that they have met the practice requirements of the core competence Assess and Plan in work with service users who have significantly different needs and circumstances. The required contrast in practice opportunities should be apparent in the evidence that students provide of having met the practice requirements of the core competences. 

The evidence indicators for each of the practice requirements are provided as guidance to programme providers and students. The evidence indicators identify the activities that students would normally undertake in order to gain evidence that they have met practice requirements. However, discrete assessment documentation is not required for each evidence indicator, and the evidence that students will provide will vary in nature and emphasis according to practice opportunities and the particular learning needs of students. 

Programme providers responsible for assessment, particularly practice teachers, must judge the quality, coherence and sufficiency of the evidence provided by students to show that they have met the practice requirements. 

Core Competences

Core Competence

Communicate and Engage 

Communicate and engage with organizations and people within communities to promote opportunities for children, adults, families and groups at risk or in need to function, participate and develop in society. 

Practice Requirement: 
Form and develop working relationships with children, adults, families, carers and groups.

Evidence Indicators:
Establish initial contact and the reason for contact with children, adults, families, carers and groups. 

Communicate effectively with children, adults, families, carers and groups. 

Identify shared and differing perspectives, values and aims. 

Develop working relationships with children, adults, families, carers and groups. 

Practice Requirement: 
Communicate and engage with people in communities, and seek to minimize factors which cause risk and need. 

Evidence Indicators: 
Identify and evaluate the key economic, social, cultural, educational, environmental and political factors which impact on the service and its users. 

Identify and evaluate the roles, responsibilities, policies and potential contributions of agencies, community resources, volunteers and other professionals. 

Contribute to preventative work which minimizes risk and need in the community. 

Practice Requirement: 
Network and form effective working relationships with and between individuals, agencies, community resources, volunteers and other professionals. 

Evidence Indicators: 
Establish contact with individuals, agencies, community resources, volunteers and other professionals. 

Communicate effectively with and between individuals, agencies, community resources, volunteers and other professionals. 

Develop and sustain networking relationships with individuals, agencies, volunteers, community resources and other professionals, acknowledging and working with differing perspectives. 

Core Competence 

Promote and Enable 

Promote opportunities for people to use their own strengths and expertise to enable them to meet responsibilities, secure rights and achieve change. 

Practice Requirement: 
Promote the rights of children and adults at risk or in need in the community

Evidence Indicators: 
Promote the rights of children and adults while balancing these with those of the wider community. 

Assist children and adults to represent their own interests and rights. 

Advocate directly with and on behalf of children and adults. 

Practice Requirement: 
Provide information and advice to individuals, families, carers and groups. 

Evidence Indicators: 
Directly provide information and advice to individuals, families, carers and groups. 

Facilitate access for individuals, families, carers and groups to other sources of information and advice. 

Practice Requirement: 
Provide opportunities for learning and development to enable children and adults to function and participate. 

Evidence Indicators: 
Assist children and adults to participate in decision-making about arrangements for daily living and personal care. 

Access or provide opportunities for learning and development to meet identified needs. 

Encourage and support attendance at school and educational facilities of children of compulsory school age.

Practice Requirement: 
Enable people to use their own strengths and expertise to meet responsibilities, secure rights and achieve change. 

Evidence Indicators: 
Assist people to express their own strengths, abilities, needs and perspectives. 

Assist people to clarify goals, objectives, resources and potential obstacles to meeting responsibilities and achieving change. 

Assist people to choose an option which will help them meet responsibilities and achieve change.

Core Competence 

Assess and Plan 

Work in partnership to assess and review people's circumstances and plan responses to need and risk. 

Practice Requirement: 
Work in partnership to assess and review people's needs, rights, risks, strengths, responsibilities and resources. 

Evidence Indicators: 

Identify and evaluate the context and purpose of assessment. 

Gather, record and evaluate information to make an assessment. 

Work with service users, carers and other professionals to evaluate and review actual and potential needs, strengths, responsibilities and resources. 

Establish rights, statutory requirements and organizational responsibilities and priorities. 

Identify available resources within own organization, other agencies and support networks. 

Formulate and present an assessment and options for action. Refer people to other agencies as necessary. 

Practice Requirement: 
Work in partnership to identify and analyse risk of harm, abuse or failure to protect. 

Evidence Indicators: 

Identify potential harm, abuse, neglect and failure to protect. 

Work in partnership to collate information about potential risk, harm, abuse, neglect or failure to protect. 

Analyse and evaluate risk of harm, neglect, abuse or failure to protect. 

Balance the rights of people to take risks, against the likelihood of harm ensuing. 

Evaluate evidence for intervention on the basis of statutory requirements, and organizational policy and procedures. 

Practice Requirement: 
Work in accordance with statutory and legal requirements.

Evidence Indicators: 
Adhere to statutory and legal requirements and agency policies and procedures relating to them. 

Identify, discuss and agree within agency and inter-agency policies and procedures the need for and purpose of proposed action under statutory and legal requirements. 

Identify and agree within and between agencies the roles, responsibilities and accountability for planned action and future decision-making. 

Explain to children, young people and adults the purpose of statutory and legal requirements, the authority and responsibilities of own and other agencies. 

Discuss and plan in advance with children, young people and adults action to be taken under statutory and legal requirements. 

Ensure that children, young people and adults are informed about the purpose and reasons for immediate action in circumstances in which prior discussion was not possible or advisable. 

Carry out action in accordance with statutory and legal requirements and court orders in a manner most likely to avoid distress. 

Adhere to time-scales for further decision-making and action and ensure that children, young people and adults are informed and regularly updated about them. 

Complete and store documentation in accordance with statutory and legal requirements and agency and inter-agency policy and procedures. 

Practice Requirement: 
Work in partnership to negotiate and plan responses to assessed needs, rights, risks, responsibilities, strengths and resources. 

Evidence Indicators: 
Establish with service users, carers and other professionals objectives and options for action to address assessed needs, risks, responsibilities, strengths and resources. 

Evaluate and apply tested research findings to planning responses. 

Identify with service users, carers and other professionals required and available resources to meet agreed objectives and options. 

Agree with service users, carers and other professionals a preferred option and strategy to achieve the plan within available resources. 

Report on any shortfalls in resources and gaps in provision to assist in the development of appropriate services- 

Practice Requirement: 
Work in partnership to develop packages of care, support, protection and control. 

Evidence Indicators: 
Evaluate and identify the resource implications of potential sources of care, support, control and protection. 

Select and combine sources of care, support, control and protection within legislative and organizational frameworks. 

Negotiate and confirm with service users, including those who may be reluctant service users and those subject to compulsory orders, and with carers, other professionals and providers, a combination of services, decision-making processes and accountability arrangements. 

Core Competence 

Intervene and Provide Services 

Intervene and provide services to achieve change, through provision or purchase of appropriate levels of support, care, protection and control. 

Practice Requirement: 
Contribute to the management of packages of care, support, protection and control. 

Evidence Indicators: 
Co-ordinate the provision or purchase of care, support, protection and control. 

Contribute to the monitoring and evaluation of the provision of care, support, protection and control. 

Contribute to the monitoring and evaluation of purchased services to ensure that they have been provided to the agreed standard, and take action to address any shortfall. 

Negotiate adjustments to agreed services and support. 

Contribute to the review of care, support, protection and control. 

Practice Requirement: 
Contribute to the direct provision of care, support and protection. 

Evidence Indicators: 
Work within statutory requirements and agency policies to contribute to the provision of direct care and protection. 

Contribute to the provision of an effective and safe physical environment for individuals, families, carers and groups. 

Contribute to the provision of an enabling and challenging social and emotional environment for individuals, families, carers and groups. 

Contribute to the planning of programmes of personal care for children, young people and adults in group care settings and to the planning and monitoring of after-care programmes. 

Practice requirement: 
Support and sustain children, young people and adults through the process of change. 

Evidence Indicators: 
Assist children and adults to express their emotional needs through the process of change. 

Provide emotional support to sustain children, young people, adults, families and carers through the process of change. 

Facilitate effective communication between service users, their families, carers and the community. 

Assist involved parties in the management of conflict, tensions and stress, with and between service users, their families, carers and the community. 

Practice requirement: 
Sustain and maintain working relationships with children, young people, adults, carers and groups

Evidence Indicators: 
Negotiate and agree the aims, expectations, roles, responsibilities and ground rules for ongoing work with children, young people, adults, carers and groups. 

Maintain a level of contact appropriate to the needs of children, young people, adults, carers and groups in accordance with formal agreements about planned work. 

Respond to expressions of emotional needs from children, young people and adults throughout the development and maintenance of a professional social work relationship. 

Acknowledge and respond to new or changing circumstances and situations within the context of planned work. 

Encourage children, young people, adults, carers and groups to maintain progress towards agreed aims. 

Regularly review changing perspectives and priorities, progress towards agreed aims and the effectiveness of arrangements with children, young people, adults, carers and groups. 

Identify and agree estimated time-scales for work and the conditions under which contact will end with children, young people, adults, carers and groups. 

Disengage from relationships with children, young people, adults, carers and groups. 

Practice Requirement: 
Contribute to the care, protection and control of people who are a risk to themselves or others. 

Evidence Indicators: 
Work in accordance with statutory requirements and carry out orders of the court. 

Take action to contribute to the care, protection and control of people who are a risk to themselves or others. 

Challenge behaviour that creates risk and establish boundaries and expectations. 

Identify signs of deterioration in health or circumstances which call for intervention before a crisis situation develops. 

Identify possible risk of aggressive or violent behaviour, and take appropriate preventive action to ensure the safety of self and others. Maintain and review the agreed boundaries and expectations of behaviour. 

Assist people to develop greater control over their own behaviour. 

Assist people to change behaviour harmful to themselves or others. 

Core Competence 

Working in Organizations 





Contribute to the work of the organization 

Practice Requirement: 
Demonstrate capacity to work as an accountable and effective member of the organization in which placed. 

Evidence Indicators: 
Be accountable for own behaviour and practice, and work within agency policies and procedures. 

Identify the nature of the team and own contribution to it. 

Establish, maintain and enhance collaborative working relationships with team members and agency staff. 

Contribute to the establishment and maintenance of effective communication between the agency and service users. 

Contribute to the planning and allocation of the work of the team and organization. 

Contribute to development of organizational policy, procedures and provision. 

Practice Requirement: 
Contribute to the planning, monitoring and control of resources. 

Evidence Indicators: 
Find out about funding available to the team and commitments, priorities, criteria and procedures for its dispersal. 

Plan for the use of available resources. 

Identify and advise on changing and emerging demands on available resources. 

Monitor and contribute to the control of resources. 

Practice Requirement: 
Contribute to the evaluation of the effectiveness, efficiency and economy of services. 

Evidence Indicators: 
Recognize and apply appropriately criteria for monitoring effectiveness, efficiency and economy of services within the agency. 

Seek feedback from colleagues and other relevant professionals about the effectiveness, efficiency and economy of services. 

Seek feedback from service users and their carers about the effectiveness, efficiency and appropriateness of the services provided, and facilitate them to make suggestions about improvements to services. 

Enable service users and their carers to make representations including complaints, and assist in ensuring that such representations are treated with respect and dealt with promptly and courteously. 

Core Competence 

Develop Professional Competence 

Manage and evaluate own capacity to develop professional competence.

Practice Requirement: 
Use supervision effectively, agree priorities and manage own work schedule.

Evidence Indicators: 

Prepare for and use supervision effectively. 

Agree priorities with supervisor. 

Act in accordance with role and responsibilities. 

Manage own work schedule to achieve agreed priorities. 

Identify personal stress, its root and manifestation in work practice, and agree action and strategies to address it. 

Practice Requirement: 
Exchange, process and report information. 

Evidence Indicators: 

Contribute to meetings, group discussions and decision-making. 

Record, evaluate and store information in accordance with agency policies and procedures. 

Produce clear, precise and understandable correspondence and documentation for service users, carers and other professionals. 

Provide reports for colleagues, other professionals and organizations. 

Practice Requirement: 
Contribute to the resolution of professional dilemmas and conflicts, balancing rights, needs and perspectives. 

Evidence Indicators: 
Identify and analyse the nature and complexity of potential and actual dilemmas and conflicts. 

Identify a range of possible options to resolve dilemmas and conflicts. 

Decide on option for resolution of dilemmas and conflicts, make recommendation and/ or take action. 

Practice Requirement: 
Respond to unexpected opportunities and problems. 

Evidence Indicators: 
Work with people to identify and evaluate the nature of unexpected opportunities and problems. 

Make creative use of opportunities to achieve positive change. 

Work with others to identify, evaluate and prioritize possible solutions in the context of planned goals. 

Practice Requirement: 
Make decisions. 

Evidence Indicators: 
Recognize when a decision is required and the time-scales for decision- making. 

Determine which decisions can be made within own remit and which require prior consultation with colleagues and other professionals. 

Collect, clarify, verify and organize information pertinent to the decision. 

Identify key factors relevant to the decision with service users, carers, colleagues and other professionals. 

Identify and evaluate possible alternatives in the light of key factors including statutory requirements, organizational policies and procedures and current relevant research. 

Evaluate and discuss risks associated with each alternative and possible gains and disadvantages, with service users, carers, colleagues and other professionals. 

Make and record decision within agency decision-making processes. 

Practice Requirement: 
Contribute to the maintenance, critical evaluation and development of own professional practice, knowledge and values. 

Evidence Indicators: 
Evaluate with others own practice, knowledge and values. 

Review and appraise current research findings and integrate well-tested outcomes into practice. 

Work with others to identify, critically analyse and take action to meet own learning and development needs. 

CORE COMPETENCES / PRACTICE REQUIREMENTS

	CORE COMPETENCES /

PRACTICE REQUIREMENTS
	DPI
	DPII

	1.  
COMMUNICATE AND ENGAGE

Communicate and engage with organisations and people within communities to provide opportunities for children, adults, families and groups, at risk or in need, to function, participate and develop in society.


	
	

	1.1
Form and develop working relationships with children, adults, families, carers and groups.


	(
	*

	1.2
Communicate and engage with people in communities, seek to minimise factors which cause risk and need.


	--
	(

	1.3
Network and form effective working relationships with and between individuals, agencies, community resources, volunteers and other professionals.


	--
	(


In DPI






In DPII

( 
=
evidence of competence required
(
=
evidence of competence required

--
=
need not be evidenced at this stage
*
=
continued demonstration of 










competence required

NOTES
1.
Evidence can be drawn from direct observation/supervision minute/formal report from the practice teacher and/or student, or from the pieces of work undertaken by the student while on placement.

2.
To make cross referencing within reports clearer for markers, please use the reference numbers shown in the grid for core competences/practice requirements and value requirements. 

	CORE COMPETENCES /

PRACTICE REQUIREMENTS
	DPI
	DPII

	2. 
PROMOTE AND ENABLE

Promote opportunities for people to use their own strengths and expertise to enable them to meet their responsibilities, secure rights and achieve change.


	
	

	2.1
Promote the rights of children and adults at risk or in need in the community.


	--


	(

	2.2
Provide information and advice to individuals, families, carers and groups.


	(
	*

	2.3
Provide opportunities for learning and development to enable children and adults to function and participate.


	--
	(

	2.4
Enable people to use their own strengths and expertise to meet responsibilities, secure rights and achieve change.


	(
	*


	CORE COMPETENCES /

PRACTICE REQUIREMENTS
	DPI
	DPII

	3.
ASSESS AND PLAN

Work in partnership to assess and review people’s circumstances and plan response to need and risk.


	
	

	3.1
Work in partnerships to assess and review people’s need, rights, risks, strengths, responsibilities and resources.


	(

	*

	3.2
Work in partnership to identify and analyse risk of harm, abuse or failure to protect.


	--
	(

	3.3
Work in accordance with statutory and legal requirements.


	Within DPI and DPII, students must demonstrate evidence of operating within the constraints and opportunities set by the legal context of their placement. However, for final assessment, students will be required to demonstrate evidence of adherence to statutory and legal requirements and agency policies and procedures relating to them and evidence of carrying out action in accordance with statutory and legal requirements.  For some placements, this may involve negotiating with other agencies to provide this opportunity.  However, where in DPI, it has not been possible for active engagement, this must be completed in DPII. 



	3.4
Work in partnership to negotiate and plan response to assessed needs, rights, risks, responsibilities, strengths and resources.


	--


	(

	3.5
Work in partnership to develop packages of care, support, protection and control.


	(
	*


	CORE COMPETENCES /

PRACTICE REQUIREMENTS
	DPI
	DPII

	4.
 INTERVENE AND PROVIDE SERVICES

Intervene and provide services to achieve change through provision or purchase of appropriate levels of support, care, protection and control.


	
	

	4.1
Contribute to the management of packages of care, support, protection and control.


	--


	(

	4.2
Contribute to the direct provision of care, support and protection.


	--


	(

	4.3
Support and sustain children, young people and adults through the process of change.


	(

	*

	4.4
Sustain and maintain working relationships with children, young people, adults, carers and groups.


	(

	*

	4.5
Contribute to the care, protection and control of people who are a risk to themselves or others.


	--


	(


	CORE COMPETENCES /

PRACTICE REQUIREMENTS
	DPI
	DPII

	5.
WORK IN ORGANISATIONS

Contribute to the work of the Organisation


	
	

	5.1
Demonstrate capacity to work as an accountable and effective member of the organisation in which placed.


	(
	*

	5.2
Contribute to the planning, monitoring and control of resources.


	--
	(

	5.3
Contribute to the evaluation of the effectiveness, efficiency and economy of services.


	--
	(


	CORE COMPETENCES /

PRACTICE REQUIREMENTS
	DPI
	DPII

	6.
 DEVELOP PROFESSIONAL COMPETENCIES

Manage and evaluate own capacity to develop professional competence.


	
	

	6.1
Use supervision effectively, agree priorities and manage own work schedule.


	(

	*

	6.2
Exchange, process and report information.


	(

	*

	6.3
Contribute to the resolution of professional dilemma and conflicts, balancing rights, needs and perspectives.


	(

	*

	6.4
Respond to unexpected opportunities and problems.


	(
	*

	6.5
Make decisions.


	(

	*

	6.6
Contribute to the maintenance, critical evaluation and development of own professional practice, knowledge and values.


	--
	(


THE WORKING AGREEMENT

The clarification of placement expectations through a written Working Agreement is of crucial importance to successful practice learning, by individualising the learning needs of the student.     The Working Agreement is the product of discussion and negotiation between the student, practice teacher and tutor and sets out the placement objectives, opportunities, responsibilities and working conditions as well as the framework for reviewing, assessing and evaluating the progress of the placement.   The Working Agreement will usually be written by the practice teacher on behalf of the placement team and submitted to the Route within the first 12 placement days. 

The establishment of a Working Agreement is a focus for discussion from pre-placement/visit meeting through to the early stages of the placement but it is designed to be flexible enough to incorporate changes in perception of learning needs and learning opportunities throughout the placement.

The broad areas to be covered in every Working Agreement are outlined below but it is essentially an individualising process and the content will vary between settings, students and practice teachers.

1.
TERMS AND CONDITIONS:  e.g. placement contexts, dates, hours of work, administrative arrangements, 3 way meetings and expectations of each member of the placement team.   See page 20, para 2, for information about the length of a normal working week.

2.
ROLES WITHIN PLACEMENT:  Clarification of the various roles within the placement - practice teacher, student, tutor and where appropriate the supplementary roles in the placement of the link worker, second opinion practice teacher and practice assessor (see pages 49 - 52).   Where a practice teacher is absent from the placement, a nominated person must be identified to be accountable for the student’s practice.  If the absence extends beyond two weeks, the route should contact the agency placement coordinator to obtain a replacement practice teacher.

3.
PLACEMENT OUTCOMES:   Clarification of the aims of  DPI or DPII for the student taking into account outcome criteria for the placement, the previous experience and needs of the student and the opportunities which the placement setting has to offer. Information should be provided on what is expected of the student in terms of their developing ability to integrate social work values in their practice (including anti-discriminatory values).

4.
PLACEMENT LEARNING OPPORTUNITIES:   An outline of placement tasks, how these tasks link to placement outcomes and academic modules including an indication of methods of work involved and total workload.

5.
SUPERVISION:   An outline of supervision expectations, including details of regularity, method (individual/group) length, teaching and learning methods, and differentiating between the opportunities, expectations and availability of informal versus formal supervision.

6.
DIRECT OBSERVATION:   An outline of  how, when and number of direct observations to be carried out, with comment about "naturalistic" direct observation and systematic planned observation.

7.
ASSESSMENT:   Indication of what methods and sources of assessment (both formative and summative) are to be adopted;  if and how other agency members are going to provide feedback about the student's performance;  the submission dates for summative assessment tasks (including interim and final reports);  submission dates for assessable work required by the route; reports and placement dates for PAP’s and PAB’s.     The placement provider has the responsibility for ensuring that a written report on the student’s competence is made available to the PAP by its due date.

8.
ROUTE-BASED TEACHING/WORKSHOPS/MEETINGS:   What and when these are available to students and/or practice teachers and the expectations of commitment to them.

9.
INDUCTION:   An outline of how the student will be familiarised with relevant agency policies: Equal Opportunities; Health and Safety; Violence to Staff and other staff safety practices; Complaints Procedures for students (see appendix 13, page 98) and service users.

DIRECT OBSERVATION

Observation of student's practice on placement may usefully be considered on two levels -

1.
On-going "naturalistic" direct observation of the student with service users and colleagues by the practice teacher and colleagues.

2.
Systematic planned direct observation of the student with service users by the practice teacher i.e.  the practice teacher and student set up particular pieces of practice with service users and these are directly observed in relation to the six core competences by the practice teacher/link worker with a clear purpose and method.    

According to the Rules and Requirements for the DipSW, Revised 1995, Part Three, Section 4.4 

4.4.1
Direct observation of practice must take place a minimum of three times in each assessed practice experience.    

4.4.2
One piece of direct observation may be carried out by a link supervisor, or be in the form of a video recording, but on at least two occasions in each assessed practice experience, the practice teacher must directly observe the student working with service users.   

4.4.3
One direct observation of practice should normally take place before the mid-point of each placement in order to inform judgements about student progress at that stage.

Direct observation sessions should be identified as evidence in both Interim and Final Reports.

All placement settings provide a range of opportunities from naturalistic to planned systematic direct observation by the practice teacher.   As an assessment tool direct observation should necessarily form part of a range of assessment methods.    As part of formulating a Working Agreement, the role of naturalistic and planned systematic observations in terms of the student's learning and the assessment process should be negotiated.

In order for planned, systematic, direct observation to be used as a constructive method and to be less anxiety provoking, the student and practice teacher should discuss, plan and record the process for the direct observation session and post-direct observation detailing -

1.
the specific purpose of the direct observation session i.e. the skills and competences being observed by the practice teacher with respect to the student's practice (dependent on the student's learning needs and stage)

2.
where, when and with whom the session will take place

3.
the methods to be used ensuring that the dignity and confidentiality of service users will be safeguarded and that service users are aware that they can reject the involvement of the practice teacher      

4.
how the practice teacher will be introduced to the service users, and whether or not, and under what conditions the practice teacher will actively participate 

5.
the roles and responsibilities of the student and practice teacher in the session and with respect to the recording of it

6.
the method and criteria for assessment of practice competence which has been directly observed and the use and weighting it is to be given in the overall assessment

In DPI, direct observation is primarily viewed as a learning and support tool in addition to an opportunity for the practice teacher and student to provide evidence of practice competence.   In DPI the purpose of direct observation is likely to emphasise developmental aspects of the student's practice connected to early stage competences that require to be evidenced by the end of Part I e.g. a direct observation session may (a) provide positive evidence of a student's ability to present and clarify information or may (b) reflect a lack of skill in negotiating a specific plan of action with detailed goals.

While (a) would legitimately provide a source of evidence for formal evaluation, (b) would be used more as an opportunity for learning and development.   Should a student fail to evidence skills such as (a) in direct observation, the practice teacher would be required to take into account the student's practice elsewhere as compensation.

It is unlikely that a student who has been consistently unable to practise at a satisfactory level will be able to demonstrate competence in direct observation.   However, direct observations in both DPI and DPII should be viewed as one aspect of a range of sources of evidence available to the practice teacher and not as a predominant source.  Should a student fail to demonstrate a satisfactory level of practice in direct observations and external factors beyond the student's control appear to have significantly contributed to the poor performance, the practice teacher would require to evidence clearly the student's competence from other sources.

By the end of Part II of the DipSW, a competent student should be able to demonstrate through direct observation a satisfactory level of practice which would be consistent with a range of other evidence of competence available to the practice teacher.

ROLES WITHIN PLACEMENTS 

The successful construction of placement learning is essentially a shared process between the different people involved in the placement, namely the practice teacher, student and tutor.  In addition, within some placements, there may also be included a link worker/s and a practice assessor of the practice teacher.  Where necessary a second opinion practice teacher may be introduced to the placement team. 

It is essential that the different roles are clarified at the pre-placement stage and are written up in the working agreement. 
The Role of the Practice Teacher

The practice teacher holds the formal responsibility for the content, process and quality of the practice learning experience and the formal assessment.   The role includes -

1.
induction into agency procedure eg. health and safety, violence to staff, equal opportunities, work practices, etc.

2.
negotiation of learning opportunities and the preparation of the working agreement in consultation with the placement team

3.
provision of formal supervision at a minimum level of 1.5 hours every 5 placement days

4.
undertaking of formal assessment based on the sources of evidence outlined in the working agreement and providing on-going feedback to the student

5.
setting up of direct observation of the student's practice at least three times within the placement, preferably one being carried out before the interim stage of the placement.

6.
joint marking of the integrative practice study

7.
preparation of interim and final reports in accordance with Consortium's and educational institution's requirements
8.
liaison with the tutor and the Practice Assessment Panel.   This could include attendance at the Practice Assessment Panel, where considered necessary and provision of additional evidence for Practice Assessment Panel, if requested.
9.
attendance at the Programme Assessment Board when required

10.
completion of a placement evaluation 

The Role of the Tutor
The tutor's role is to ensure linkage between the educational establishment and the practice based learning.  This will include -

1.
active involvement in discussion and guidance in relation to different placement options, in processing placement requests, in assisting the student's preparation for placement and in arranging for pre-placement meeting/visit.

2.
visits/meetings (where possible 2 out of the 3  being at the placement location) with the student and practice teacher at the pre-placement, interim and final stages of the placement to contribute to the development of learning outcomes and to the monitoring and formal assessment of the student's progress. 

3.
additional visits/meetings in the event of difficulties arising in the placement with a view to assisting in appropriate course of action

4.
facilitating linkage between academic and practice learning, as well as providing information on route based teaching workshops and practice teacher meetings

5.
provision of guidance on any specific route expectations and requirements at the earliest appropriate stage of the placement

6.
distribution of the Consortium placement evaluation form where relevant and its completion

The Role of the Student

The student role is to ensure that their learning needs and learning opportunities are made known to the placement team.    This will include: 

1.
involvement in the negotiations of the content of the working agreement

2.
implementation of the tasks set within the working agreement 

3.
preparation and shared responsibility for the process of the supervision sessions as agreed with practice teacher

4.
identification of on going learning needs and the learning opportunities required, in consultation with practice teacher and tutor

5.
preparation of interim and final reports in accordance with Consortium's and educational institution's requirements

6.
completion of a placement evaluation

(NB Please refer to p. 43, paragraph 3, for information about students undertaking paid work at the same time as undertaking DPI and DPII)

The Role of the Link Worker

Link workers can be involved in DipSW placements where:

*
the designated practice teacher is at a distance from the student's placement base, and

*
the link worker is given responsibility for specific elements of the practice learning 

In both these situations there are a range of roles and responsibilities which may be assigned to the link worker, but it is essential they are planned, prepared for and made explicit in the Working Agreement.   From the viewpoint of the programme provider, it is the designated practice teacher who is responsible to the programme for the content, the process and the quality of the student's learning experience.   Any delegation of aspects of that responsibility must be explicit in the Working Agreement which is shared with student and tutor.  Normally, the day to day management of the student will be the responsibility of the link worker.

It is clear, however, that the designated practice teacher is responsible for the selection of and negotiations concerning a link context, but that he/she would expect support from training personnel in the agency and from networks related to the particular team or unit.   The Consortium would also encourage more interchange between statutory and voluntary sectors within these arrangements.

Moreover, it is the designated practice teacher who holds responsibility for the pass/fail recommendation regarding the student's competence and, therefore, it will be essential to think through and be explicit about how the comments and evidence from the link worker will contribute to the assessment decision.

Some issues for consideration -

*
access to  supervision notes/records, reflective diary, case recording, reports etc.

*
direct observations to be shared between practice teacher.   The link supervisor can observe only one of the required three direct observations in assessed practice.

*
clarity about the placement teams expectation of each other and how communication and recording is to be done and by whom

*
planning of joint meetings and consideration of who should attend and for what purpose

*
clarity about who will procure the work for the student and who is responsible (in agency line management terms) and how the process will operate.  Normally, line management responsibility for specific pieces of work is held by the link worker/unit in which the student is located.   The designated practice teacher must have overall responsibility for the student’s learning and work.

The Role of the Second Opinion Practice Teacher

Within The Rules and Regulations for the DipSW (Revised 1995), there is no requirement that a second opinion practice teacher is used.   However, the West of Scotland Consortium decided that the option of using a second opinion practice teacher should remain within its programme,  but will only be used in exceptional circumstances (see para 2.3.2,  page 58)

A second opinion practice teacher may be introduced to a DipSW placement by the process outlined in the Assessment Pack, (see section 2.3, page 58). If used, the second opinion practice teacher is likely to be introduced to the placement around the time of the interim review when the student’s progress is being formally assessed.   In choosing a second opinion practice teacher, it is important that this person is experienced and independent of the student’s designated practice teacher and placement setting with no previous knowledge of the placement.

The responsibility for identifying a second opinion practice teacher lies with the placement providing agency, although the second opinion practice teacher might be sought from outwith that agency by reciprocal arrangements and the Practice Assessment Panel may wish to make a recommendation.

The sole purpose of the second opinion practice teacher is to provide a second opinion on:

· whether the student has evidenced the required standard of competence for the placement

and

· what the placement grading should therefore be.

In carrying out this purpose, the second opinion practice teacher will undertake the following tasks:

1.
Read earlier placement written material and meet with the student to discuss issues.

2.
Prepare an additional working agreement

3.
Address particular, identified areas of concern.

4.
Meet with the student to prepare for direct observation session(s) and afterwards to feedback on the session(s).

5.
Observe, on at least one occasion, the student’s practice with a client/group/community group/or, in group care, opportunity-led practice.

6.
Meet with the designated practice teacher and discuss assessment issues.

7.
Meet with the student’s tutor and discuss assessment issues.

8.
Prepare a written report addressing the above.

The report of the second opinion practice teacher will, (as with that of the designated practice teacher), be shared with the student, the designated practice teacher and the tutor.   It will be made available, alongside the report from the designated practice teacher, to the Practice Assessment Panel and if necessary to the Programme Assessment Board.   The status of the report of the second opinion practice teacher will be the same as that of the designated practice teacher.   

The Role of the Practice Assessor

The role of the practice assessor arises directly from CCETSW, Assuring Quality for Practice Teaching – Rules and Requirements for the practice Teaching Award (March, 1996).   The practice assessor is in the placement situation to assess the practice teacher and has no responsibility for the assessment of the student.   

ASSESSMENT PACK

DIPLOMA IN SOCIAL WORK - ASSESSMENT PRINCIPLES

The Consortium has 7 principles regarding assessment of the Diploma in Social Work.

1.
To qualify for the award of DipSW, students must evidence that they have

· met the practice requirements for the six core competences;

· integrated social work values;

· acquired and applied knowledge;

· reflected upon and critically analysed their practice; and

· transferred knowledge, skills and values in practice.

(CCETSW, Rules and Requirements for the DipSW, Revised 1995, Page, 11)

2.
For the award of the DipSW, academic disciplines should only be assessed with relevance to social work practice.


(CCETSW, Rules and Requirements for the DipSW, Revised 1995, Part 3, 3.2.2)

3.
Values are integral to, rather than separate from, competent practice and evidence that the value requirements have been met must be drawn from, and refer to, practice undertaken in relation to each of the six core competences, and be evidenced in all assessable work.


(CCETSW, Rules and Requirements for the DipSW, Revised 1995, Part 3, 3.1.1/2)

4.
Curriculum is centrally determined with all routes working to agreed learning outcomes.  Each route will determine the method of assessment apart from the integrative practice study and the practice teacher’s and student’s report at interim and final stage, the framework for which will be centrally determined.

5.
In order that route determined assignments are logically linked with module learning outcomes, each assignment must test the main learning outcome(s) for a module, set by the module sub-group and approved by the external assessor(s).  Issues related to discrimination and racism should be one of the main learning outcomes of each module and, therefore, incorporated within each assignment.

6.
Routes may decide to test learning in practice.  However, only one such assignment can be set over the complete DipSW programme.

7.
Each module is assessed, so that a process of credit accumulation or transfer is possible.

There are two major assessment points in the Diploma: at the end of Part 1 (Intermediate Assessment) and at the end of Part II (Final Assessment).  To pass either of these points requires the successful completion of academic assessable assignments (including the integrative practice study) and learning and practice performance (through Direct Practice Modules).  Students will not normally proceed to Part II without succeeding in the Intermediate Assessment, unless in exceptional circumstances and with the approval of the external assessors and the Programme Assessment Board.

(CCETSW, Rules and Requirements for the DipSW, Revised 1995, Part 3, 5.1.1)

ASSESSMENT OF ACADEMIC MODULES

The method of assessment set for each module will be determined by the route, approved by the route external assessor(s) and monitored by the Programme Assessment Board through its Annual Review.

SUBMISSION OF ASSIGNMENTS

1.
Students will require to provide evidence in assignments of

· integration of social work values

· acquisition and application of knowledge

· reflection upon and critical analysis of their practice, and

· transferability of knowledge, skills and values in practice.

2.
Submission dates for assignments are decided by the routes to suit their particular timetables and curriculum format, within certain boundaries agreed by the Consortium.  These are:

2.1 
Relevant assessable assignments must be submitted by the end of Part I or Part II of the programme

2.2 
In accordance with the following principles, specific submission dates are fixed by each route in relation to its pattern of teaching:

(i)
assignment related to academic modules - submission date within six weeks of the end of the module teaching

(ii)
integrative practice study - submission date within six weeks of the end of the placement

(iii)
direct practice modules - practice teacher’s report and student’s report should not be required earlier than 2 weeks before the end of placement.


When making decisions about dates, routes will ensure that the assessment pattern for each part of the programme is evenly distributed.  Unavoidable exceptions to these principles must be notified to the DipSW Management Committee.

3.
Extensions to submission dates on the grounds of illness/exceptional circumstances must be requested in writing to the route nominee for this purpose.  The maximum period of extension will be four weeks.  The extension should be requested, at the latest, on the day before the submission is due.

4.
Assignments, which are not submitted on time or within the agreed extended period will be graded fail.

5.
Students are required to submit each assignment in accordance with the word limit, which is specified in the assignment outline.  This word limit is given in the form of a specific number of words, but variation within a 10% margin above or below the given number is allowed.


Variation beyond this 10% margin will attract criticism from the markers and this could be a critical factor in deciding the final grade for the submission.  In any instance where a student submits a script which is longer than the specified word limit by a margin greater than 10%, markers will discontinue their assessment at the point where that 10% margin is reached.  (For example, if a student were to submit 3600 words for a 3000 word assignment, only the first 3300 words would be read by the marker, and the remaining 300 words would be disregarded.  The grade would therefore be decided on the extent to which these first 3300 words answered the whole question).

6. Any source material used within assignments should be carefully identified with the author’s name and referenced in footnotes and/or the bibliography attached to the assignment.  Failure to do so may be viewed as plagiarism, a serious academic offence which falls within the route’s disciplinary code.  (see Appendix 4)

7. Appendices will be considered as providing supplementary evidence only.  The substantive material must fall within the word limit set for the assignment.

8.
Assignments should be typed, on one side of A4 paper.  Pages must be clearly numbered and the total number of words used noted at the end of the assignment.

9.
Guidelines for markers of assessable assignments are attached in Appendix 1.

ASSESSMENT OF ACADEMIC ASSIGNMENTS

1.
The process of assessment for academic modules and for the integrative practice study is shown diagrammatically in Appendix 14 and Appendix 15 respectively.

2.
Assignments for academic modules are double marked within routes.   Following external assessors’ examination, assignments are graded pass or fail.

3.
The integrative practice study is double marked by the practice teacher and a tutor other than the student’s own.   In the case of a dispute between the practice teacher and the tutor, a third marker will be required.

4.
Standardised written feedback will be provided and all routes will aim to make this available to students within three weeks of the date of the submission for the assignment.

5.
The external assessor linked to the route will receive a sample of pass recommendations and all fail recommendations.


The external assessor confirms or amends grades in accordance with SSSC guidelines.

6.
Students will be notified of their results after external assessment has been completed.

7.
Final Programme Assessment Board gradings will be pass or fail.  Students may be given the opportunity to resubmit fail assignments, in accordance with the limits set by assessment regulations set out in the section entitled “Assessment Regulations and Process”, pages 60 - 61.

ASSESSMENT OF THE INTEGRATIVE PRACTICE STUDY

This is an assessable assignment related to work undertaken on placement.  It draws on learning from all the modules.  (See Guidelines for Markers of Integrative Practice Studies, Appendix 3)

ASSESSMENT OF DIRECT PRACTICE MODULES

The assessment of a Direct Practice Module requires the evaluation of competence in practice.  The competences set for Part I and Part II are detailed in the Direct Practice Module outline, pages 20 - 52.

Assessment of competence is undertaken by the practice teacher who must submit a written report to the Route Practice Assessment Panel and the University/Consortium Programme Assessment Board. 
The Consortium has identified these essential instruments of assessment for use in both Direct Practice Modules:

a)
Direct observation in relation to the six core competences.  Direct observation of practice must take place a minimum of three times in each assessed practice placement.


(CCETSW, Rules and Requirements for the DipSW, Revised 1995, Part 3, 4.4.1)


One piece of direct observation may be carried out by a link supervisor, or be in the form of a video recording, but on at least two occasions in each assessed practice experience, the practice teacher must directly observe the student working with service users.


(CCETSW, Rules and Requirements for the DipSW, Revised 1995, Part 3, 4.4.2)


One direct observation of practice should normally take place before the mid-point of each placement in order to inform judgements about student progress at that stage.


(CCETSW, Rules and Requirements for the DipSW, Revised 1995, Part 3, 4.4.3)

b)
Samples of record keeping taken at random.


CCETSW, Rules and Requirements for the DipSW, Revised 1995, Part 3, 5.1.4 (ii))

c)
Reflective and analytical written and verbal material.  This material would be brought into the supervision process and used as part of the formative and summative assessment.  A reflective diary should be kept by the student for this purpose, but from the outset it requires to be made clear that access to the diary must be negotiated between student and practice teacher as part of the process of formulating the Working Agreement.  If access is not to be open, then the Working Agreement should indicate what reflective and analytical written and verbal material would be brought into the supervision process.  The summative assessment draws upon the reflective diary or any analytical written and verbal material brought into the supervision process.


(CCETSW, Rules and Requirements for the DipSW, Revised 1995, Part 3, 3.5.1/2)

d)
Supervision sessions.

e)
Student’s report.  The student’s written report is required to provide evidence, drawn from their practice, of their progress towards meeting the five requirements related to DPI or DPII as appropriate (see section “Direct Practice Outcomes”, in Module Outlines pages 24 - 25)


Both the student’s and practice teacher’s final report from the DPI placement will be passed to the practice teacher for DPII.  The purpose of this information is to identify the opportunities for learning and demonstration of competence in DPII to be fitted to the student’s needs and interests.


(CCETSW, Rules and Requirements for the DipSW, Revised 1995, Part 3, 5.1.3)

ASSESSMENT PROCEDURES

PROCEDURES AT ANY STAGE IN THE PROGRAMME 

1.
TERMINATION OF TRAINING


At any stage in a student’s programme, termination of training may be deemed necessary on the grounds that:


(i)  the student’s behaviour is damaging or dangerous to either service users, other students or programme providers


AND/OR

(ii)  the student’s behaviour is creating an unacceptable risk for themselves or others.


For information about the Consortium procedure see section, Termination of Training, pages 102 – 110.

2.
WITHDRAWAL FROM THE DIPSW PROGRAMME
At any stage, if a student withdraws from the DipSW programme, the route would require to record the student's progress within the educational institution and on placement/s.  A recommendation should be made by the route and/or Practice Assessment Panel to the Programme Assessment Board, which will assess the student's current status and decide on the student's future status with regards to the completion of the DipSW programme at a later stage.  A detailed record on all withdrawals will be retained by the educational institution, available to the student on request.

PROCEDURES IN DIRECT PRACTICE

(Note:  For guidance on Practice Assessment Panel procedures please consult with the member of staff who has been delegated this responsibility).

1.
PROCEDURES PRIOR TO THE WORKING AGREEMENT

The date for completion of the Working Agreement, between practice teacher, tutor and student, will be defined within the route course handbook.  Completion of working agreement would normally be within 12 placement days.  Please refer to Appendix 13, Complaints – Students Placements, when preparing the Working Agreement.

1.1
VIABILITY OF PLACEMENTS
1.1.1
If in the process of negotiating the Working Agreement, there is consensus in the placement team (practice teacher, tutor and student) and between the route and placement provider that the placement is not viable, e.g. due to the lack of appropriate learning opportunities or a major change in the student's personal circumstances, the onus will be on the placement provider to secure another placement.  No Practice Assessment Panel would require to be called.  


The Chair of the Practice Assessment Panel must be notified of the decision to secure another placement by letter, signed by the route tutor, the practice teacher and the student.  The Practice Assessment Panel Chair will then send a formal, written response to the student, with copies to the practice teacher and the tutor, noting the circumstances leading to the change of placement and agreeing the action being taken.  

1.1.2
If there is disagreement about the viability of the placement, after negotiations with the route, placement provider and student, the final resolution is with the Consortium Secretariat Manager.


The Consortium Secretariat Manager will send a formal, written response to the student, with copies to the practice teacher and tutor, confirming the action taken.   

1.1.3
A record of the placement, signed by the practice teacher and student, and where appropriate, the tutor, will be passed to the practice teacher in any subsequent placement.  The form of the report will be decided by the placement team.

(NOTE:  If another placement is required, it may not be possible to provide it within the normal time scales for completion of Direct Practice I or II.  This may result in delayed progression and completion of the DipSW programme.)
2.
PROCEDURES POST WORKING AGREEMENT AND PRIOR TO FINAL ASSESSMENT
2.1
INTERIM ASSESSMENT

2.1.1
A Practice Assessment Panel is required to be called where there is no consensus in the placement team that the student is on course to meet the required competences.


Where a Practice Assessment Panel has been called, the Chair of the Practice Assessment Panel will send a formal, written response to the student, with copies to the practice teacher and the tutor, noting the concerns and the action taken.

2.2
CHANGE OF PLACEMENT OR PLACEMENT BREAKDOWN

2.2.1
No Practice Assessment Panel is required where there is consensus in the placement team and between the route and placement provider about the nature and level of difficulties within the placement, which cannot be resolved satisfactorily by continuation of the placement, and all parties concerned agree with the reasons why the placement cannot continue.


The Chair of the Practice Assessment Panel must be notified of the decision to secure another placement by letter, signed by the route tutor, the practice teacher and the student.  The Practice Assessment Panel Chair will then send a formal, written response to the student, with copies to the practice teacher and tutor, noting the circumstances leading to the change of placement, agreeing the action being taken and recommending a minimum number of placement days for the additional placement.  


The onus will be on the placement provider to secure another placement.

2.2.2
Where there is disagreement within the placement team and between the route and placement provider about the nature and level of difficulties in the placement and the reasons why, it would be necessary to hold a Practice Assessment Panel.   


Following the Practice Assessment Panel meeting, the Chair will send a formal, written response to the student, with copies to the practice teacher and the tutor, noting the concerns and the action taken.


If the Practice Assessment Panel considers the placement to be untenable, this considered view accompanied with all relevant reports should be submitted to the Chair of the Programme Assessment Board.  


The Chair of the Programme Assessment Board has discretion, following consultation with the route external assessor/s, to decide on a course of action which does not require a Programme Assessment Board to be called OR that a final decision is taken at the next scheduled meeting of the PAB, OR exceptionally, that an extraordinary meeting of the PAB is called.  The onus will be on the placement provider to secure an additional placement, if required.

2.2.3
Where it has been agreed that an additional placement is required under 2.2.2, the Practice Assessment Panel will recommend a minimum number of placement days to be completed in the additional placement.  The combined placement days must be at least equivalent to the stated placement length for DPI or DPII and have written acceptance of the student.  The placement length for the additional placement will be taken into account in the formulation of the Working Agreement, which will be negotiated by the practice teacher, the tutor and the student. 
2.2.4
A record of the placement, signed by the practice teacher and student, and where appropriate, the tutor, will be passed to the practice teacher in any subsequent placement.  The form of the report will be decided by the placement team.


(NOTE:  If an additional placement is required, it may not be possible to provide it within the normal time scales for completion dates of Direct Practice I or II.  This may result in delayed progression and completion of the DipSW programme.)  

2.3
USE OF A SECOND OPINION PRACTICE TEACHER

2.3.1
Only the chair of the PAP, where appropriate in consultation with other members of the PAP, can authorise the appointment of a second opinion practice teacher.

2.3.2
A second opinion practice teacher can only be appointed in exceptional circumstances, such as:

· where there is disagreement about the first practice teacher’s assessment

and/or

· where there are concerns that the working relationships within the placement team may be inhibiting the student’s development.

2.3.3
A proposal for the appointment of a second opinion practice teacher should be contained in a report to the PAP chair.   This report will be jointly prepared by the placement team.  The report should identify the reasons for the proposal and should highlight any issues or concerns.   

2.3.4.
If the PAP chair considers that a second opinion practice teacher should be appointed, s/he must state the reasons for this in writing to the placement team.

2.3.5
Responsibility for the placement remains with the placement team (i.e. the student, the practice teacher and the tutor).   Where a second practice opinion teacher is appointed, her/his sole remit will be to provide a second opinion on:

· whether the student has evidenced the required standard of competence for the placement

and

· what the placement grading should, therefore, be.

2.3.6
This opinion will be formally conveyed to the PAP (and, if necessary, to the PAB, see Appendix 11) in accordance with the standard guidelines for the practice teacher’s placement report (see Appendix 7).

2.3.7
The placement provider has responsibility for securing the second opinion practice teacher.   The appointment will normally be made no later than 15 placement days before the end of a concurrent (i.e. 3 days per week) placement, or four weeks before the end of a block placement.

2.4
SHORT PLACEMENT EXTENSIONS TO ACHIEVE REQUIRED COMPETENCES 

2.4.1
The decision to award an extension to allow students to achieve the required competences must be made by a Practice Assessment Panel, preferably at the point of interim review of the placement or as soon thereafter as possible and normally no later than four weeks before the end of the original placement date.

2.4.2
The extension will be a maximum of 20 placement days or equivalent and must be a continuation of the existing DPI or DPII placement arrangements.  In Part I, the extension should not extend beyond the starting date for Part II of the Programme.

2.4.3
The criteria for an extension are that the competence to be achieved is in a circumscribed area of practice and there is reasonable evidence that the student is able to progress significantly in a relatively short time.

2.4.4
Extensions should normally be block periods in the placement agency.

2.5
EXTENSIONS AS COMPENSATION

2.5.1
Where there is consensus to allow an extension as compensation, no formal Practice Assessment Panel is required to be called.  Extensions as compensation can be negotiated between the practice teacher, tutor, student and the Chair of the Practice Assessment Panel.  Extensions can be negotiated where the student has been: -


· absent due to illness or

· absent due to personal crisis or 

· personal crisis which has not led to absence but has impeded progress.

A letter confirming the decision must be sent by the Chair of the Practice Assessment Panel to the student, with copies to the practice teacher and tutor.

2.5.2
Where there is disagreement about an extension as compensation within the placement team, a Practice Assessment Panel must be called.  Following the Practice Assessment Panel meeting, the Chair will then send a formal written response to the student, with copies to the practice teacher and the tutor, noting the concerns and the action taken.

2.5.3
Extensions will be a maximum of 20 placement days or equivalent and must be a continuation of the existing DPI or DPII placement arrangements.  In Part I, the extension should not extend beyond the starting date for Part II of the programme.

2.5.4
Extensions should normally be block periods in the placement agency.

2.6
PRIOR TO FINAL ASSESSMENT

2.6.1
All placements, excluding those considered as non-viable, (see page 57) are assessed by means of reports from students and practice teachers.   Students and practice teachers are required to submit a report to the PAP, in all instances, even where the placement has not been fully completed.

2.6.2
All final placement reports will be read by a member or members of the Practice Assessment Panel and the student's tutor.

2.6.3
A Practice Assessment Panel will require to be called where there is no consensus in the placement team that the student has met the required competences.  In addition, it may be necessary to call a Practice Assessment Panel if a pass grading has been recommended where the evidence provided in the reports is deemed to be insufficient or inadequate. 
2.6.4
Following examination of the evidence, the Practice Assessment Panel Chair will recommend to the Programme Assessment Board that the student should pass, OR fail, but with the opportunity to repeat another placement of a minimum of 50 days, OR fail outright.   The latter recommendation would result in failure of the programme.

2.6.5
This recommendation, prepared by the Chair of the Practice Assessment Panel, will be presented to the Programme Assessment Board with the practice teacher’s and, where applicable, the second opinion practice teacher’s recommendation (see Appendix 11, Section 1.3.1)

2.6.6
When a recommendation, that has not been agreed between the practice teacher/s and the Practice Assessment Panel, is made, the practice teacher/s making the report, the Chair of the Practice Assessment Panel  and the student should be available to attend the meeting of the Programme Assessment Board to aid decision making, unless, in exceptional circumstances, the Programme Assessment Board waives this requirement.  (see Appendix 11, Section 3).

The Chair of the Programme Assessment Board, in consultation with external assessor/s, will take a decision as to who else should attend the Programme Assessment Board.

ASSESSMENT REGULATIONS AND PROCESS

1.
The regulations for assessment quoted below were set by The West of Scotland Consortium and were approved by CCETSW.

2.
The number of resubmissions which a student is allowed before failure of the course is as follows:


In Part I students would normally be permitted to fail two academic modules, or one such module and the integrative practice study at the first attempt, but they would be required to retake this work and pass at the second attempt, before continuing to Part II.  There would be time in the programme timetable for such retaking of work.  Failure of three assessable assignments at the first attempt, or failure of the same assessable assignment twice, would normally result in failing the programme, or, at the discretion of the Programme Assessment Board (PAB), repeating Part I. Failure of the Direct Practice Module twice would normally result in failure of the programme. In exceptional circumstances, however, and with the agreement of the external assessor(s), the Programme Assessment Board (PAB) will have discretion to permit one further resubmission or one further repeat placement.  (See Appendix 12)

In Part II, students would normally be permitted to fail two academic modules or one such module and the integrative practice study at the first attempt; but they would be required to retake this work, and pass it at the second attempt, before qualifying.  Failure of three assessable assignments at the first attempt, or failure of the same assessable assignment twice, would normally result in failing the programme, or at the discretion of the Programme Assessment Board (PAB), repeating Part II.   Failure of the Direct Practice Module twice would normally result in failure of the programme. In exceptional circumstances, however, and with the agreement of the external assessor(s), the Programme Assessment Board (PAB) will have discretion to permit one further resubmission or one further repeat placement --.  (See Appendix 12)  
3.
Any student failing a Part I placement, but receiving the opportunity to repeat it, would not be able to proceed to Part II until the repeat placement had been successfully completed.

4.
Any student at Intermediate Assessment, failing one or more Part I assignments, and having been given an opportunity to resubmit, may, exceptionally, progress to Part II, with the agreement of the external assessors and the PAB.  If the student passes the re-submissions, then Chair's action can be taken to allow the student to proceed to Part II.  However, if the student fails one or more resubmissions, the Chair of the PAB may confirm that the student thus fails the course, provided authority for such confirmation has previously been delegated to the Chair by the PAB and provided the external assessor approves.
5.
The Consortium PAB will meet in conjunction with the Route Examination Board, which will make a recommendation to the PAB on the pass/fail grading of the students.  The PAB has complete and final authority in relation to the assessment of the DipSW programme and will record a final assessment decision at Part I and Part II.  The decision to fail a student off the course must be taken by a quorate PAB (see Appendix 11 para 2.2.1), subject to the proviso that the PAB may delegate this authority to the Chair where it is clear that failure of the course is the only competent outcome of the student’s failure of a specific piece of assessable work.  Where the Board’s authority is so delegated, the external assessor must approve the final decision.

6.
For information about the following, please consult Appendix 11:

6.1
Terms and conditions of appointment of chairs and vice chairs of the PAB  (Appendix 11, paras 2.3 and 2.4)

6.2
Issue of DipSW Certificates on successful completion of the programme (Appendix 11, para 4.2.2)

6.3
Grounds and process for appeals against the decision of the PAB (Appendix 11, paras 4.5.1 -  4.5.4)
6.4
Monitoring of assessment of the programme (Appendix 11, para 5)

Appendix 1 - GUIDELINES FOR MARKERS OF DIPSW ASSESSABLE ASSIGNMENTS

1.
Gradings for DipSW assignments are:
PASS  /  FAIL.

2.
Written feedback for the students, which explains the evidence for the decision, must be provided by the marker.

3.
General Criteria:


(a)
The assignment answers the specific question asked.



(b)
The assignment covers ALL parts of the question.

(c)
Depth of analysis and critical examination of evidence - assignments must go beyond the descriptive to show that the knowledge base of social work is understood.

(d)
The assignment shows a structure and organisation of material that is balanced between the elements of the question.

(e)
The assignment includes reference to and analysis of relevant anti-racist and anti-discriminatory perspectives.

(f)
The assignment will provide evidence of the application of concepts taught in the relevant module and drawn from reading and practice experience.

4.
Presentation:

(a)
The assignment explains the context for the piece of work.

(b)
The assignment acknowledges the sources of material and is clearly referenced (see section 6, page 54).  Note:  If a marker suspects that a student has quoted or otherwise inappropriately used source material without acknowledgement, s/he should immediately consult with her/his co-marker.  If suspicion remains, the markers should report the matter to the route’s marking coordinator for the assignment without delay (see Appendix 4) .

(c)
The assignment complies with the word limit specified in the assignment outline within a margin of plus or minus 10% of the specified number of words.  If the word limit is exceeded by more than the 10% margin, please refer to section 5, page 54).

(d)
The assignment clearly states the number of words used (see section 8, page 54.

(e)
The assignment should be typewritten, with clear page numbering and suitable for photocopying for markers (see section 8, page 54).

These guidelines were approved by the DipSW Management Committee

Appendix 2 - ASSESSABLE ASSIGNMENTS – DipSW

When undertaking assessable assignments, students are requested to refer to the assessment regulations on page 53 for particular information relating to the submission of assignments.

PART I

The Integrative Practice Study I
The Integrative Practice Study is the assessable assignment related to work undertaken on placement and also draws on learning from all modules.  It should describe and analyse a piece of work undertaken on placement with an individual or a family or a group or a community.  The study should address the process of the work from the engagement phase through to assessment and planned response to need and risk.  It should include material which looks at issues from the following:

1.
Family and Life Span Module, as appropriate to the work undertaken.

2.
“Poverty, Deprivation and Discrimination” and “Disadvantage” Modules, as they affect the work undertaken.

3.
Relevant material on the public and social policy context.

4.
The legal framework for the agency’s contact with an individual or a family or a group or a community.

5.
The ways in which theoretical approaches to social work apply to this piece of work.

6.
An analysis of the student’s role and impact on the situation.

7.
Discussion of the student’s own learning and use of supervision.

8.
Students must discuss issues related to values, including their own, in the work undertaken.  Issues of anti-discriminatory and anti-racist practice should be identified and discussed, where appropriate to the work undertaken and/or the organisational context.  Students should explain the rationale for any decision not to address issues of anti-racist practice.

Please note that, for assessment purposes, the body of the text must incorporate all the substantive material necessary to provide an answer for this task.  Appendices will be considered as providing supplementary evidence only.  The substantive material must be within a 10% range of 5,000 words.

PART II 

Integrative Practice Study II
The Integrative Practice Study is the assessable assignment that is specifically associated with work undertaken in Direct Practice 2 (DP2). It draws on learning from across the whole range of course modules, and in particular from the Development of Professional Practice (DPP) module.

To achieve the task, students are required to present a critical explanation and evaluation of an example of their own practice undertaken on their DP2 placement. This could be in a fieldwork, group care, or community settings with an individual, a family or a group.

The selected example of practice should demonstrate, in an integrated way, all of the following features:

· planned intervention based on purposeful engagement and considered assessment

· ability to reflect on and critically evaluate their practice being mindful of value and ethical issues

· ability to identify and reflect upon the dilemmas encountered in practice, with due consideration of the concepts of risk, protection, rights and responsibilities

· research-mindedness

· inter-disciplinary collaboration

· understanding of the legislative, organizational and policy contexts  

· a capacity for professional development 

Please note that, for assessment purposes, the body of the text must incorporate all the substantive material necessary to provide an answer for this task.  Appendices will be considered as providing supplementary evidence only.  The substantive material must be within a 10% range of 7,000 words.

West of Scotland Consortium

For Education and Training in Social Work

Appendix 3 – INTEGRATIVE STUDY MARKERS’ COMMENTS
	Student:
	Part One / Two (please circle as appropriate)

	Date of Submission:
	Route:

	Tutor Marker:
	Grade (Tutor):

	Practice Teacher:
	Grade (Practice Teacher):

	Third Marker (where Practice Teacher and Tutor have been unable to reach agreement):


	Grade (Third Marker):

	Is the IPS an accurate reflection of the student’s practice? 

(Practice Teacher only to comment)


	YES / NO (please circle)


Please tick relevant boxes:-
(for evidence indicators, please see attached sheets)

	
	Very Good
	Good
	Satisfactory
	Unsatisfactory
	Very Unsatisfactory

	Structure/Presentation


	
	
	
	
	

	Coverage of all elements of assignments


	
	
	
	
	

	Integration of theory and practice


	
	
	
	
	

	Critical analysis and reflection


	
	
	
	
	

	Attention to issues of oppression/discrimination


	
	
	
	
	

	Source referencing and bibliography


	
	
	
	
	


COMMENTS

(please continue over page)

Marker’s signature:  ………………………………………………
Date:  …………………….

Category System – Evidence Indicators

These indicators are for use in relation to the pro-forma to help markers to evaluate the study and help in reaching a PASS or FAIL decision.  They are not about grading the overall assignment.

STRUCTURE  /  PRESENTATION
VERY GOOD

-
the study is logically and exceptionally well presented within the word limit

GOOD

-
the study is logically and coherently presented within the word limit

SATISFACTORY

-
the study is clearly presented within the word limit

UNSATISFACTORY

-
the study is poorly presented but within word limit

VERY UNSATISFACTORY

-
the study is very poorly presented and/or is above or below word limit

PROCESS OF PRACTICE AND COVERAGE OF ALL ELEMENTS OF THE ASSIGNMENT
VERY GOOD

-
the account of the process of practice is particularly comprehensive and the assignment addresses all elements of the task

GOOD

-
the account of the process of practice is comprehensive and the assignment addresses all elements of the task

SATISFACTORY

-
the account of the process of practice includes adequate reference to each phase of practice and the assignment addresses all elements of the task

UNSATISFACTORY

-
the account of the process of practice is rather fragmented and/or not all elements of the assignment are adequately addressed

VERY UNSATISFACTORY

-
the account of the process of practice is incomplete and/or several elements of the assignment are not addressed or inadequately addressed

INTEGRATION OF THEORY AND PRACTICE
VERY GOOD

-
the student is particularly successful at synthesising material from the academic modules and wider reading into her/his practice

GOOD

-
the student successfully integrates material from the academic modules into her/his practice

SATISFACTORY

-
the student incorporates material in the study from the academic modules, with some evidence of synthesis

UNSATISFACTORY

-
the student incorporates material in the study from the academic modules but with little evidence of synthesis

VERY UNSATISFACTORY

-
the student fails to incorporate material from the academic modules

CRITICAL ANALYSIS AND REFLECTION
VERY GOOD

-
the student’s practice is analysed in a particularly clear and reflective manner 

GOOD

-
the student’s practice is described in a clear, convincing and reflective manner with some analysis

SATISFACTORY

-
the student’s practice is described in a reflective manner

UNSATISFACTORY

-
the student’s practice is described in some detail but with little depth or evidence of reflection on practice

VERY UNSATISFACTORY

-
the student provides only a simple account of practice with little depth and no reflection on practice

ATTENTION TO ISSUES OF OPPRESSION / DISCRIMINATION
VERY GOOD

-
the student very effectively addresses issues of oppression and her/his own anti-racist and anti-discriminatory practice

GOOD

-
the student more than adequately addresses issues of oppression with examples from her/his practice

SATISFACTORY

-
the student adequately addresses issues of oppression with reference to her/his practice

UNSATISFACTORY

-
the student addresses issues of oppression in the study but with little depth or detail

VERY UNSATISFACTORY

-
the student does not adequately address issues of oppression

SOURCE REFERENCING AND BIBLIOGRAPHY
VERY GOOD

-
the student consistently and thoroughly supports statements and judgements made in the study with appropriate evidence and references

GOOD

-
the student consistently supports statements and judgements made in the study with appropriate evidence and references

SATISFACTORY

-
the student generally supports statements and judgements made in their study with appropriate evidence and references

UNSATISFACTORY

-
the student supports some statements and judgements made in the study but with little supportive evidence or references

VERY UNSATISFACTORY

-
the student does not support statements or judgements made in the study and provides very few references

GUIDELINES FOR MARKERS OF INTEGRATIVE PRACTICE STUDIES

Introduction

An integrative practice study should describe, analyse and reflect on a piece of work undertaken on placement, showing how material from practice knowledge and the modules of Part One and/or Two of the programme has been applied. It is the assessable assignment for the Direct Practice modules.  It draws on learning from all the preceding modules.  The piece of work may relate to an individual or group in field, day, community or residential settings.

Use of terms

DESCRIPTION

Descriptive writing gives an account of the practice.

It should show the process of work and provide sufficient information to enable a reader who does not know the student or the context of the work to comprehend quickly what the situation is all about.

ANALYSIS

Analytical writing critically examines and conceptualises practice.

The IPS is a critical analysis of practice and examines why certain decisions were taken rather than others and how these were then acted upon.  The student should show how knowledge and concepts from Part I or Part II modules or previous experience inform the student’s practice.  Also relevant here is consideration of value issues and dilemmas.

REFLECTION

Reflection is the process by which meaning is given to experience.

Writing an IPS requires the student to reflect on her/his practice, in the light of possible alternative choices and actions.  S/he should describe what has been learned, and interpret and evaluate that learning.  The study should indicate how reflections on practice and discussion in supervision illuminated or extended the students practice and theoretical basis.

Framework

The central part of the study is the process of the work undertaken by the student with a concentration on assessment and planning in Part One of the DipSW and in Part Two carrying on into intervention.  The elements listed in the assignment question must be covered.  Material from academic modules should be incorporated as relevant to the particular piece of work being analysed.  By this means the student can show how knowledge informed practice, values underpinned her/his work and, as appropriate, action was taken to counter discrimination and racism.

All students must also discuss their own learning, use of supervision and the roles they have adopted in practice.  Evidence should be given of the impact of the work on service users.

The Integrative Practice Study is an academic piece of work.  The focus is on what the student writes about their practice not the practice itself.  The practice teacher’s contribution to the assessment process is crucial since s/he knows the piece of work chosen by the student and can, therefore, comment on the accuracy of the learning and the description and analysis of the work.

Considerations in Marking

Contents

1.
Is there an appropriate balance between description, analysis and reflection?

2.
To what extent:-


(i)
Are all parts of the assignment addressed?


(ii)
Is the context of the practice clearly explained?


(iii)
Is the process of the work clearly delineated?


(iv)
Are statements about practice and process supported by theoretical material in a way which demonstrates that the knowledge is understood?



(v)
Do professional social work values underpin the practice including evidence of practising in an anti-discriminatory and anti-racist way?


(vi)
Does the assignment demonstrate the student’s understanding of her/his professional role?


(vii)
Does the student portray adequately her/his learning, use of self and supervision?

Sources

1.
To what extent:-


(i)
Does the study include material drawn from each of the relevant academic modules?


(ii)
Does the study provide evidence of the application of concepts from teaching, reading and practice experience?


(iii)
Are quotations used successfully and appropriately incorporated within the text?


(iv)
Does the study provide evidence of knowledge of and appropriate application of social work values?


(v)
Does the study demonstrate an appropriate understanding of the legal framework and of public and social policy together with an analytical approach to their implementation?


(vi)
Does the study demonstrate how practice skills have been developed?

Presentation

1.
To what extent:-


(i) 
Is the study logically and coherently structured and organised?


(ii)
Does the study acknowledge the sources of material and provide clear and accurate referencing?


(iii)
Is the standard of presentation and written communication appropriate? (eg. as regards grammar, spelling, use of paragraphs)?

2.
Is the study within the prescribed word limit?

3.
Does the study clearly state the number of words used?

4.
Is a full and appropriate bibliography appended?

5.
Has client, colleague and agency confidentiality been respected throughout?

6.
Where appendices are attached, have they been used appropriately as additional or illustrative material rather than as part of the substantive text?

Procedures

1.
Two copies of the study should be submitted to the university and one to the student’s practice teacher by the due date.

2.
The route will issue a list of co-markers and any route specific requirements to the practice teacher.

3.
The practice teacher and a tutor (not the student’s own tutor) should independently read the study and decide if it is a PASS or FAIL.

4.
Each pair of markers should confer, normally by telephone, with a view to agreeing their recommended grading.

5.
Where there is disagreement between the practice teacher and tutor, then the Consortium procedures for disputed IPS marks should be followed.   A further practice teacher or tutor will be asked to third mark the IPS.  A pool of practice teachers has been created for this purpose.  If a tutor is chosen, s/he cannot be either the student’s own tutor or the first marker.   

6.
The third marking of disputed assignments should be shared equally between tutors and practice teachers.

7.
Up to this point no communication with the student concerning the recommendation should be made by either party.

8.
When the recommended grading has been decided, this, together with comments sheets should be exchanged between the practice teacher and the tutor.  At the same time, the practice teacher and the tutor should each submit three copies of their comments sheets, together with the script, to the route assessment coordinator.

9.
Where there has been a third marker, it is the responsibility of the route to inform the practice teacher of the grading and to arrange for the exchange of comments sheets.

10
Students will normally receive feedback within approximately three weeks in accordance with their route’s usual procedures.   (See Assessment of Academic Assignments, pages 54 - 55).

11
Once the recommended grading has been decided, a sample of those IPS assignments which have passed, together with all fails, will be sent to the external examiner attached to the route.

Appendix 4 - ACADEMIC DISHONESTY (CHEATING)

Academic dishonesty in the submission of assessable work can take a variety of forms which might include for example:

· Plagiarism – attempting to present another person’s work as one’s own;

· Collusion in the production of assessable work which requires to be submitted on an individual basis;

· Falsification of data.

It is regarded as a very serious offence which has implications for the perceived integrity of a professional social worker and it will therefore invariably attract penalties where it has occurred.  Each route has its own procedures for dealing with instances of such malpractice, and its own scale of penalties which can in some cases include expulsion from the university or college and/or the retrospective withdrawal of a degree or diploma awarded.

In any instance where academic dishonesty is suspected the matter will be investigated through the procedures which apply in the student’s route.  If it is established through these procedures that academic malpractice has indeed taken place, the university or college will decide what disciplinary action is to be taken for academic purposes.  

The Consortium Office and the Programme Assessment Board will be advised of the outcome of this process.   The matter may be referred to the Consortium Professional Suitability Committee under the termination of professional training procedures (see Section Termination of Training, pages 102 - 108)
Appendix 5 - CONFIDENTIALITY IN PLACEMENT REPORTS AND ASSIGNMENTS BASED ON PLACEMENT WORK: PRACTICE TO BE OBSERVED BY STUDENTS AND PRACTICE TEACHERS

One of the DipSW Value Requirements (CCETSW, Rules and Requirements for the DipSW, Revised 1995) places a responsibility on practitioners to “promote people’s rights to choice, privacy, confidentiality and protection ………”.  Although it has long been acknowledged that the principle of confidentiality needs to be applied rigorously to any placement documentation which is to be used for educational purposes, nevertheless the preservation of confidentiality in Placement Reports and other recorded materials based on placement work has not always been fully maintained.

The right of clients to such confidentiality is incontestable.  However it has increasingly been recognised that there are a number of other people and organisations whose anonymity also requires to be preserved, where there is no requirement for readers of placement-based materials to know the identity of such people and organisations.  The following guidelines concerning confidentiality should therefore be consistently observed in all placement reports and in assignments (eg.  Needs and Resources Profile, Integrative Practice Studies) which draw on the work of placement agencies.

1
Placement Reports
1.1
The names of the placement agency, the practice teacher, the student and the tutor require to be clearly stated in all placement reports.  In certain circumstances, it may also be appropriate to name other specific personnel (eg. a link worker) but this should be done only if statements in the report require to be directly attributed to such individuals.

1.2
Otherwise, the identity of all individuals, families and groups should be withheld.  Clients, service users, carers, etc. should be referred to either by their initials or by a pseudonym.  Workers, whether in the placement setting/agency or in other related agencies, should be referred to by their job title or role.

1.3
Agencies themselves (other than the placement location) should be referred to by the function they perform (eg.  “residence for adults with learning disabilities” or “area medical centre”) rather than by name.

1.4
Where copies of agency recordings/reports are appended to the placement report, special care must be taken to ensure all identifying information (as outlined above) is fully deleted.  In particular, where names etc. have been tippexed out from an original source, only photocopies of the anonymised materials should be submitted (rather than the original) to ensure that names cannot be detected through the reverse side of the page.

1.5
It is important to bear in mind the extent to which reports are scrutinised during the process of assessment.  For example tutors, Practice Assessment Panel members, Programme Assessment Board members and sometimes also the Course Coordinator and/or Head of the Route Department may all have sight of a report.  Where, therefore, potentially 10 – 15 people may be involved, the necessity for confidentiality is increased.

2
Placement-related assignments
2.1
Probably without exception, it is unnecessary for an individual, group, agency or setting to be named in a placement-related assignment, and so in all instances their identity should be withheld.  The principles outlined in section 1 above should be used when referring to such people or settings in all such assignments.

2.2
Similarly, the only name that should appear in assignment comments that are submitted by a practice teacher to the route should be that of the practice teacher her/himself.  All other information contained in such comments should be dealt with in accordance with the principles set out in 1 above.

Appendix 6 - GUIDELINES FOR OFFERING SUPPORT TO STUDENTS IN PREPARING ASSIGNMENTS OR PLACEMENT REPORTS

These notes are intended to provide guidance to all those who may be involved in giving advice to students about assignments or placement reports.  This includes students’ own tutors and markers from social work and social science sections of universities and colleges as well as practice teachers who are involved as markers of the Integrative Practice Studies or in collaboration with students in placement report submissions.

Tutors, practice teachers and other lecturers are often asked to provide some kind of studies advice throughout a student’s progress on a course.  It is probably most particularly requested in respect of written assignments or placement reports.

General advice may include discussion about:

· developing and improving students’ study skills and habits,

· planning and utilising time,

· reading,

· note-taking,

· writing skills,

or, in relation to particular assignments (including, for example, Integrative Practice Studies, “Needs and Resources” profiles)

· careful reading of the question,

· addressing all elements of the question,

· selecting questions or material,

· the use of particular referencing systems,

· presentation and structure of the assignment,

· the provision of a bibliography,

· keeping to word limits,

· avoiding plagiarism.

1. Advice about all of the above may be required at the beginning of the course but by Part Two students should have mastered these skills and then would only discuss plans for assignments, suggested structure or content or clarify the implications of certain research or other reading.

2. In specific circumstances, the reading of brief EXTRACTS, in draft form, by lecturers, practice teachers or tutors might be appropriate.  These circumstances might normally include, for example, a student with a specific learning need arising from dyslexia or where English is a second language.  It is also envisaged that this support to a student would be only in the earlier stages of training and, certainly not beyond Part One of the DipSW.

3. It is important that readers do not see or comment on final or complete draft versions of assignments.  The term ‘assignment’ includes the Integrative Practice Study and so practice teachers are also readers in this category.  Assignments are a student’s own work.  Comment at this point might seriously disadvantage or advantage a student whether or not the tutor/lecturer/practice teacher is also a marker/assessor of that particular assignment.

4. It needs to be acknowledged that people come to the Programme from very different backgrounds and at different academic starting points (although they all have to reach the same end point).  It may, therefore, also be appropriate to see short sections of the first assignment in draft form in order to identify particular difficulties a student might be having.  For example a diagnosis of dyslexia might only be made while a student is on the course.

5. It is also important not to offer an opinion as to whether a particular piece of work is likely to pass or fail.  This task belongs only to the nominated assessors of that particular piece of work.

6. In relation to placement reports, it is very clear in the regulations how crucial a piece of work is the student’s contribution to the placement report and that it must provide evidence of competence in its own right.   Practice teachers should discuss the contents of interim reports and provide helpful feedback at that stage.    Guiding students about the provision of evidence and how to write about and reflect on their practice are important stepping stones in this process.    Although the student’s contribution to the final report is her/his own work and has to stand or fall on its own merits or demerits, it is legitimate for the practice teacher to comment on this (i.e. the student’s) part of the report as it is taking shape.   In addition, the practice teacher should offer more formal comments in her/his contribution to the final report.

Appendix 7 - PLACEMENT REPORTS - GUIDELINES FOR PRACTICE TEACHERS’ REPORTS

INTRODUCTION
These guidelines have been devised by the Consortium in response to the Rules and Requirements for the DipSW, Revised 1995, set by CCETSW and provide a basis for the presentation of reports by practice teachers for DPI and DPII placements.  Reports will be required at both the interim and final stage of the placement.  The interim and final report for each placement will have a similar format.  However, at the interim stage, focus will be on the student's progress in terms of being on course to meet the competences required by the end of the placement, whereas at the final stage, the practice teacher will be required to assess the student's competence in relation to the DPI or DPII outcomes defined in the Direct Practice Module outline.

The student's report is required to provide evidence, drawn from practice, of progress towards meeting the 6 core competences and the 6 value requirements.  The evidence provided by the student must demonstrate an understanding of appropriate knowledge and clearly show how this has informed their practice.  It must also show an ability to transfer knowledge, skills and values into practice (see Direct Practice Outcomes – DPI or DPII, as appropriate, pages 24 - 25).  The style should incorporate critical analysis and reflection on the practice described.  The practice teacher is required to provide a “written report evaluating the student's practice, and progress towards meeting the six core competences;” and comment on “evidence provided by the student of progress towards meeting the value requirements;” The Rules and Requirements for the DipSW, Revised 1995, Part Three, 5.1.4 (i) and 5.1.4 (iii).  The practice teacher, therefore, will be commenting on the student’s report as well as providing additional evidence where appropriate.  Because the student’s report requires to be written before the practice teacher’s report, adequate time will need to be built in to ensure compliance with the route assessment processes.

The implications of late reports especially for Part 2 could mean a DipSW not being awarded with the rest of student group.

Consortium guidelines for students’ reports are set out in Appendix 8, and should be read by the practice teacher to understand the correlation between the placement reports.

All final reports will be read by students’ tutors and members of the Practice Assessment Panel.  Ultimately some may be read by the external assessor and members of the Programme Assessment Board.  Reports are read for three purposes:

(1) academic standards

(2) demonstration of competence

(3) monitoring of placements

The working agreement and any subsequently amended working agreements should be included with the practice teacher’s report.

THE FORMAT OF THE PRACTICE TEACHER'S REPORT

INTRODUCTION

As an introduction to the report the practice teacher should briefly comment on any aspects of the placement which may have impacted on the student's performance on the placement, and note the number of days attended.
A front sheet should be prepared with the following factual information:

(a) student’s name and whether 1st or 2nd placement

(b) practice teacher’s name

(c) names of placement staff with a significant role eg.  linkworker

(d) tutor’s name and route

(e) placement location – phone number

(f) number and dates of  direct observation

SECTION 1 - EVALUATION OF STUDENT'S REPORT  (NO MORE THAN  2,000 words)

In this section the practice teacher will comment on evidence provided in the student's report relating to student's practice, and progress towards meeting the six core competences, six value requirements and integration of theory to practice, transferability of knowledge, skills and values and ability to critically analyse.  The practice teacher's comments should confirm, challenge, support or develop students statements in sections 1, 2 and 3 or his/her report, in relation to the achievement of:

· the practice requirements relevant to DPI and DPII: and

· the value requirements

(see Direct Practice Outcomes, DPI and DPII, pages 24 - 25)

While the student must provide evidence of all the areas listed in paragraph 2, of the preceding page, it is essential that s/he provides sufficient evidence to meet the core competences and value requirements.   However, with regard to the areas of acquisition and application of knowledge, transferability of knowledge, skills and values, and ability to reflect and critically analyse, the Practice Assessment Panel should take the practice teacher’s report into consideration if the student has not provided sufficient evidence in these areas.  Practice teachers may provide additional evidence for these requirements within their report in relation to:

· acquisition and application of knowledge of social work

· reflection upon and critical analysis of their practice

· ability to transfer values, skills and knowledge in practice

The practice teacher will draw on other material in assessment of the student's competence.  This could include direct observations, content and experiences within supervision, written reflective and analytical material, written placement work, relationships within the placement location etc. indeed any material which will substantiate the assessment and/or recommendation being made.   

This supplementary evidence should support and substantiate the critical comments and evaluation written by the practice teacher.  They are not intended as a substitute for a written report.
SECTION 2 - CONCLUSION  (Approximately 500 words)

In this section, the practice teacher will summarise points made under the above section, drawing out the strengths and weaknesses in the student's demonstration of competence.  At interim stage, this section of the report will reflect on the student's progress towards meeting end of placement outcomes, and, at final stage, the practice teacher will be required to make a recommendation of pass / repeatable fail / non-repeatable fail on the placement.

The future learning needs of students will require to be commented on at the interim and final stage of both DPI and DPII.  It will be important to record at the end of DPI, the learning opportunities required for the DPII placement, in order that an appropriate placement can be secured for DPII.  The Rules and Requirements for the DipSW requires that student's “assessed practice learning should be contrasting, in order for students to understand and demonstrate transferability of knowledge, skills and values in practice.  ......”, in addition, “in recognition of the central importance of assessment, risk analysis and planning skills to competent social work, students are required to demonstrate that they have met the practice requirements of the core competence Assess and Plan in work with service users who have significantly different needs and circumstances.” -  Rules and Requirements for the DipSW, revised 1995, Part Three, 4.2.1 and 4.2.2.  If the student, in DPI, has not been actively engaged in invoking the legal powers embodied in the role of the social worker as required in the practice requirement, "Work in Accordance with Statutory and Legal Requirements", this must be provided in DPII.

A brief section on supervision and its process in working with the students towards competence demonstration should be included.

The attached grids should be used as a working tool and these will provide a summary of the sources of evidence and as such it may be helpful to attach this to the report.  Again they are in no way meant as a replacement for the written report.

Students should sign the practice teacher's reports as an indication that they have read them.  The signature does not necessarily convey an agreement with the practice teacher's recommendation.  If there is serious disagreement which cannot be ameliorated by negotiation, the student can make an additional written comment outlining the areas of disagreement and why.  This should be attached to the practice teacher's report.

Practice Teachers should ensure that all identifying data in the report is deleted or disguised.  (see Appendix 5).

In addition to the Consortium’s requirements set for the practice teacher’s report, it may be helpful for the practice teacher to discuss the specific requirements of the route with the tutor and student.  

The Consortium Guidelines have been produced to enable monitoring of placements and standards of practice.  By following the guidelines practice teachers and students will facilitate this process.

These guidelines should be read in conjunction with the section on Requirements for Qualification, pages 28 - 40 of the Direct Practice Module Outline.

	CORE COMPETENCES /

PRACTICE REQUIREMENTS
	DPI
	DPII
	SOURCES OF EVIDENCE

(see NOTE below)

	1.
COMMUNICATE AND ENGAGE

Communicate and engage with organisations and people within communities to provide opportunities for children, adults, families and groups, at risk or in need, to function, participate and develop in society.


	
	
	

	1.1
Form and develop working relationships with children, adults, families, carers and groups.


	(
	*
	

	1.2
Communicate and engage with people in communities, seek to minimise factors which cause risk and need.


	--
	(
	

	1.3
Network and form effective working relationships with and between individuals, agencies, community resources, volunteers and other professionals.


	--
	(
	


In DPI






In DPII

( 
=
evidence of competence required
(
=
evidence of competence required

--
=
need not be evidenced at this stage
*
=
continued demonstration of 





competence required

NOTES

1.
Evidence can be drawn from direct observation/supervision minute/formal report from the practice teacher and/or student, or from the pieces of work undertaken by the student while on placement.

2.
To make cross referencing within reports clearer for markers, please use the reference numbers shown in the grid for core competences/practice requirements and value requirements.

	CORE COMPETENCES /

PRACTICE REQUIREMENTS
	DPI
	DPII
	SOURCES OF EVIDENCE

	2.
PROMOTE AND ENABLE

Promote opportunities for people to use their own strengths and expertise to enable them to meet their responsibilities, secure rights and achieve change.


	
	
	

	2.1
Promote the rights of children and adults at risk or in need in the community.


	--


	(
	

	2.2
Provide information and advice to individuals, families, carers and groups.


	(
	*
	

	2.3
Provide opportunities for learning and development to enable children and adults to function and participate.


	--
	(
	

	2.4
Enable people to use their own strengths and expertise to meet responsibilities, secure rights and achieve change.


	(
	*
	


	CORE COMPETENCES /

PRACTICE REQUIREMENTS
	DPI
	DPII
	SOURCES OF EVIDENCE

	3.
ASSESS AND PLAN


Work in partnership to assess and review people’s circumstances and plan response to need and risk.


	
	
	

	3.1
Work in partnerships to assess and review people’s need, rights, risks, strengths, responsibilities and resources.


	(

	*
	

	3.2
Work in partnership to identify and analyse risk of harm, abuse or failure to protect.


	--
	(
	

	3.3
Work in accordance with statutory and legal requirements.


NOTE: Within DPI and DPII, students must demonstrate evidence of operating within the constraints and opportunities set by the legal context of their placement.  However, for final assessment, students will be required to demonstrate evidence of adherence to statutory and legal requirements and agency policies and procedures relating to them and evidence of carrying out action in accordance with statutory and legal requirements.  For some placements, this may involve negotiating with other agencies to provide this opportunity.  However, where in DPI, it has not been possible for active engagement, this must be completed in DPII.
	(
	(
	

	3.4
Work in partnership to negotiate and plan response to assessed needs, rights, risks, responsibilities, strengths and resources.


	--


	(
	

	3.5
Work in partnership to develop packages of care, support, protection and control.


	(
	*
	


	CORE COMPETENCES /

PRACTICE REQUIREMENTS
	DPI
	DPII
	SOURCES OF EVIDENCE

	4.
INTERVENE AND PROVIDE     SERVICES


Intervene and provide services to achieve change through provision or purchase of appropriate levels of support, care, protection and control.


	 
	
	

	4.1
Contribute to the management of packages of care, support, protection and control.


	--


	(
	

	4.2
Contribute to the direct provision of care, support and protection.


	--


	(
	

	4.3
Support and sustain children, young people and adults through the process of change.


	(

	*
	

	4.4
Sustain and maintain working relationships with children, young people, adults, carers and groups.


	(

	*
	

	4.5
Contribute to the care, protection and control of people who are a risk to themselves or others.


	--


	(
	


	CORE COMPETENCES /

PRACTICE REQUIREMENTS
	DPI
	DPII
	SOURCES OF EVIDENCE

	5.
WORK IN ORGANISATIONS


Contribute to the work of the Organisation


	
	
	

	5.1
Demonstrate capacity to work as an accountable and effective member of the organisation in which placed.


	(
	*
	

	5.2
Contribute to the planning, monitoring and control of resources.


	--
	(
	

	5.3
Contribute to the evaluation of the effectiveness, efficiency and economy of services.


	--
	(
	


	CORE COMPETENCES /

PRACTICE REQUIREMENTS
	DPI
	DPII
	SOURCES OF EVIDENCE

	6.
 DEVELOP PROFESSIONAL COMPETENCES

Manage and evaluate own capacity to develop professional competence.



	
	
	

	6.1
Use supervision effectively, agree priorities and manage own work schedule.


	(

	*
	

	6.2
Exchange, process and report information.


	(

	*
	

	6.3
Contribute to the resolution of professional dilemma and conflicts, balancing rights, needs and perspectives.


	(

	*
	

	6.4
Respond to unexpected opportunities and problems.


	(
	*
	

	6.5
Make decisions.


	(

	*
	

	6.6
Contribute to the maintenance, critical evaluation and development of own professional practice, knowledge and values.


	--
	(
	


	VALUE REQUIREMENTS
	SOURCES OF EVIDENCE

(see NOTE below)

	Students must:-
	

	VR1
Identify and question their own values and prejudices, and their implications for practice.


	

	VR2
Respect and value uniqueness and diversity, and recognize and build on strengths.


	

	VR3
Promote people’s rights to choice, privacy, confidentiality and protection, while recognizing and addressing the complexities of competing rights and demands.


	

	VR4
Assist people to increase control of and improve the quality of their lives, while recognizing that control of behaviour will be required at times in order to protect children and adults from harm.


	

	VR5
Identify, analyse and take action to counter discrimination, racism, disadvantage, inequality and injustice, using strategies appropriate to role and context.


	

	VR6
Practise in a manner that does not stigmatize or disadvantage either individuals, groups or communities.


	


NOTES

1.
Evidence can be drawn from direct observation/supervision minute/formal report from the practice teacher and/or student, or from the pieces of work undertaken by the student while on placement.

2.
To make cross referencing within reports clearer for markers, please use the reference numbers shown in the grid for core competences/practice requirements and value requirements.

Appendix 8 - PLACEMENT REPORTS - GUIDELINES FOR STUDENTS’ REPORTS 

INTRODUCTION

These guidelines have been devised by the Consortium in response to the Rules and Requirements for the DipSW, Revised 1995, set by CCETSW and provide a basis for the presentation of reports by students for DPI and DPII placements.  Reports will be required at both the interim and final stage of the placement.  The interim and final report for each placement will have a similar format.  However, within the interim report focus will be on demonstration of the student's progress towards meeting the competences required by the end of the placement, whereas within the final report, evidence will be required that all practice and six value requirements, determined for DPI or DPII, have been met.  Each of the assessment requirements (see Direct Practice Outcomes – DPI or DPII, as appropriate, pages 24 - 25) must be evidenced within the reports.

The student's report is of significant importance in providing evidence of competence and will form part of the assessable material used in determining the progress within the placement at interim stage and outcome of the placement at the final stage.  This report will be scrutinised by the practice teacher and commented on within her/his own report and will be read by members of the Practice Assessment Panels.  Ultimately, reports may also be read by external assessors and members of the Programme Assessment Board.  Reports are read for three main purposes (1) academic standards; (2) demonstration of competence; and (3) monitoring of placements.

To make cross-referencing of competences, practice requirements and value requirements clearer for markers; please use the referencing numbers given in the grid, pages 79 - 84, in your reports. 

The student may be asked to provide supplementary evidence of competence, if the submitted report is insufficient.  In order to avoid this situation arising, it may be useful as the placement progresses to consider the evidence of work required for the student report.  The practice teacher will have a role to play in assisting the student to locate sources of evidence.  The grids referred to overleaf would, at this point, be useful in highlighting sources, if the grids have been used as a working tool during the course of the placement. 

Consortium guidelines for the practice teacher’s report are set out in Appendix 7, and should be read by the student to understand the correlation between the placement reports.

THE FORMAT OF THE STUDENT'S REPORT

A front sheet should be prepared with the following factual information:

(a) student’s name and whether 1st or 2nd placement

(b) practice teacher’s name

(c) names of placement staff with a significant role eg.  link worker

(d) tutor’s name and route

(e) placement location – phone number

(f) dates of placement

(g) number and dates of direct observation

Word limits for sections 1, 2, and 3 of the student’s report must be adhered to within a range of up to 10% over the word limit set.  Where a student’s report is longer than the specified word limit including the flexibility accorded by the additional 10%, reading will be discontinued at the point where the upper 10% margin is reached.  The decision on whether the report provides the necessary evidence will be judged on what has been written within the total number of words allowed.   Any words over this limit will be disregarded.

SECTION 1 - THE CONTEXT OF THE PLACEMENT  (word limit 500)

This section will be a general statement about the placement which informs the readers of the report about the nature and range of work being undertaken and provides the basis for the assessment of competence which follows.  This section will include e.g. context of placement, location of placement, opportunities for learning, brief outline of the work undertaken.

SECTION 2 - EVIDENCE OF COMPETENCE  (word limit 2,000 for DPI reports: word limit 4,000 for DPII reports)

The student will require to evidence, from her/his practice, progress towards meeting both the practice requirements and value requirements as detailed in the Direct Practice module outline.  For the interim report, the student should demonstrate progress towards meeting the necessary competences by the end of the placements, whereas, within the final report, there should be evidence that all practice and value requirements, determined for Direct Practice I and II, have been met.

A suggested format for interim and final reports could be the write up of 3/4 pieces of work.  (N.B.  For DPI interim reports, normally two pieces of work should be sufficient).   This should be analytical and reflective and not descriptive of the work undertaken.  It is anticipated that the work selected would provide a spread of experience which would allow the student to demonstrate the progress towards (Interim stage) or competence (Final stage) in respect of the requirements.  Should this work not cover all the requirements then further pieces of work could be used to show demonstration of competence.   While the student may use the same pieces of work at the interim and final stages, it is expected that the development of the work will be evident at the final stage.

Value requirements must, be explicitly addressed and interwoven within the pieces of work selected.  All work outlined and reflected upon should include a value element.  The 6 value requirements should be addressed across the 3/4 pieces of work selected.  It is not expected that 6 requirements would be met in any one piece of work.  It is suggested that 1-2 requirements be explicitly addressed in each piece of work.   To ensure evidence of anti-discriminatory practice is overt, any discriminatory issues should be clearly identified for each piece of work.   This should include what the discriminatory issues were, how these were addressed and whether there were difficulties in doing this.

The information provided for demonstration of competence should not be as detailed as is required for the selected piece of work chosen for the integrative practice study, but there should be evidence of the student's use of self, and integration of theory and knowledge in the work undertaken.  It would be important that this section of the report is not a descriptive piece of work but rather an interplay of information, evidence of student's competence, and a sense of how the student operated in practice.  It should be noted that readers of placement reports do not have access to the IPS and so if using work from the IPS this must be summarised.

The evidence provided by the student must demonstrate an understanding of appropriate knowledge and clearly show how this has informed their practice.  The style should incorporate critical analysis and reflection on the practice described.

SECTION 3 - A STATEMENT ABOUT PLACEMENT LEARNING  (word limit 1,000)

The student, at interim stage, should comment on what progress is being made and at final stage what progress was made over the placement, providing statements about: where s/he was at the beginning of the placement;  her/his struggles with the dilemmas of practice; insight into her/his own learning, development and understanding of social work;  her/his development in the transfer of knowledge, skills and values, her/his ability to be self analytical and reflective and an indication of future learning needs.

A brief section on supervision and how this process had helped the student towards competence demonstration should be included.

The grids (see Appendix 7) should be used as a working tool and these will provide a summary of the sources of evidence and as such it may be helpful to attach this to the report.  Again they are in no way meant as a replacement for the written report.

Students should ensure that all identifying data in the report is deleted or disguised.  (See Appendix 5)

If using cross-referencing please ensure that the method is clearly explained to the reader.

In addition to the Consortium's requirements set for the student's report, it may be helpful for the student to discuss the specific requirements of the route with her/his practice teacher and tutor.  Variations in the precise form of the report for each route may be related to the academic assessment of the route's own award, which is additional to the DipSW.

The Consortium Guidelines have been produced to enable monitoring of placements and standards of practice.  By following the guidelines practice teachers and students will facilitate this process.

These guidelines should be read in conjunction with the section on Requirements for Qualification, pages 28 - 40 of the Direct Practice Module Outline.

Appendix 9 - DipSW PRACTICE ASSESSMENT PANEL

In accordance with the Rules and Requirements for the DipSW (Revised 1995) as interpreted by the Consortium, each programme route must establish a Practice Assessment Panel (PAP) comprising independent practice teachers and tutors and chaired by a practice teacher.  Requirements concerning membership of PAPs are set out in Appendix 10 - Membership of Practice Assessment Panels.

Functions

The functions of the PAP are:

· to monitor the quality of delivery of the Direct Practice modules through the reading of all final reports and, through the Chair, to report annually to the Annual Monitoring Review with a view to its effecting changes where these are deemed to be necessary.

· to satisfy itself that there is sufficient evidence to support the placement grading recommendation being made to the Programme Assessment Board by each practice teacher in respect of each student, and to provide written feedback to each practice teacher and student on their respective contributions to the Final Report on placement.  Where in any instance the PAP considers it necessary to seek additional evidence from the practice teacher(s) and/or the student and/or the tutor, the Panel will thereafter make its own grading recommendation, which will be reported to the Programme Assessment Board alongside that of the practice teacher(s).  In such instances the Panel’s recommendation may be that:

the student is awarded a pass grade,   or

the student be awarded a fail grade, specifying whether this should be a repeatable fail or a non-repeatable fail grade.

· to consider any instance that may arise in the course of a Direct Practice module (usually, but not necessarily, as a result of the Interim Review) where the student, the practice teacher or the tutor (or any combination of the three) believes that the student is not likely to be able to achieve the relevant requirements in the appropriate period.  In such an instance it may be decided that:

a second opinion practice teacher should work with the student (in addition to, not instead of, the first) with the sole purpose of  providing a second opinion on the student’s competence (see section 2.3 pages 58 - 59);    and/or

the period of direct practice should be extended by a maximum of 4 weeks, in accordance with the relevant assessment regulation.  (see sections 2.4 and 2.5, page 59)

· to consider any instance that may arise in the course of a Direct Practice module (after the working agreement has been established) where the placement has broken down, (see section 2.2, pages 57 - 58).  

· to inform the Consortium Office and the Programme Assessment Board of any instances where it considers that early termination of assessed practice may be deemed necessary on the grounds that:

the practice of the student is damaging and dangerous to service users and/or  colleagues;    and/or

the practice of the student is creating an unacceptable risk for themselves or others. On receipt of this information, the matter will be referred to the Chair of Professional Suitability Committee to discuss the appropriate course of action, (see Termination of Training procedures, pages 102 - 108).

Procedures

In accordance with the above functions, the PAP will normally deal with the position of individual students in one of the following ways:

1.   In instances where, on the basis of:

· a Final Placement Report which carries a recommendation of “Pass” from the practice teacher, and

· any other written evidence it has requested,

the Panel considers there is sufficient evidence to concur with the “Pass” recommendation, this agreed recommendation will be communicated directly to the PAB without the need for further evidence or consideration.

2.
In all other instances relevant to its individual assessment functions as set out above (i.e. excluding the overall monitoring function) the Panel will normally consider the position of individual students at a meeting between members of the Panel and the student, practice teacher(s) and tutor.  Such a meeting will always be convened when there is a disagreement among the key parties in the placement about the recommended grade (pass, repeatable fail or non-repeatable fail).  However, in certain kinds of situations, for example, when the student, practice teacher and tutor agree on the need for an extension to compensate for time lost, in accordance with the assessment regulations, the Chair of the PAP may approve action without a formal Panel meeting.  This can only occur where all parties to the placement have indicated in writing their agreement concerning the course of action they consider appropriate to follow.

In the context of a meeting as outlined above, the PAP will take account of written reports submitted to it and of discussion at the meeting with the student, practice teacher(s) and tutor. Where the meeting arises as a direct result of issues raised in the Interim or Final Report prepared by the practice teacher and student, the relevant report, together with the Working Agreement, will normally constitute the documentation on which the discussion will be based.  In addition, however, the following will also be considered where appropriate:

· additional reports from the practice teacher and student giving an up-to-date picture of areas of progress and concern, in instances where the student’s progress is being considered outside the time-scale normally associated with the Interim or Final assessment.

· an assessment report from the second opinion practice teacher, where applicable.

· any report prepared by the tutor – such a report will be a requirement where the meeting has been convened in response to issues or concerns raised by the tutor.

All reports that are to be considered by the PAP require to be submitted to the route PAP Coordinator in good time for circulation to members in advance of the relevant meeting.

Where a student is required to meet with members of the PAP (as outlined above) s/he may be accompanied by a friend or other individual in a supportive capacity if s/he so wishes.  In such an instance, however, the supporting individual may only contribute to the discussion with the permission of the Chair.

Scheduled Meetings of the PAP

Should any student (together with her/his practice teacher and tutor) be required to meet with members of the Panel, such a meeting is likely to be scheduled in line with dates specified by the route.

These dates are chosen to articulate with the dates of the corresponding meetings of the Programme Assessment Board.  The timescale within which the work of the Practice Assessment Panel has to be carried out is very tight, and so it is essential that both the Interim and Final Reports are submitted not later than the due date as indicated by the route.

It should be noted however that circumstances may arise which require that a PAP is arranged for a date other than those normally set aside for such meetings.

Appendix 10 - MEMBERSHIP OF PRACTICE ASSESSMENT PANELS

Each educational institution will set up a Practice Assessment Panel, consisting of experienced practice teachers and tutors.  The Practice Assessment Panel should reflect a commitment to equal opportunities in its membership and conduct.

Some educational institutions because of the size of the student cohort and the subsequent workload, may choose to form a Practice Assessment Panel from which is selected a sub-group who will meet with the practice teacher/s, the student's tutor and the student where there are concerns in the placement.  A Chair and Vice Chair of the Practice Assessment Panel, should normally chair any Practice Assessment Panel in order to provide continuity and consistency in practice.

Where within educational institutions, the size of the student cohort does not warrant an increased membership, the Practice Assessment Panel will normally meet with the practice teacher/s, the student's tutor and student where there are concerns in the placement.

For the purpose of such a meeting, the Practice Assessment Panel will consist of:

· two experienced practice teachers, one of whom will be nominated Chair of the Practice Assessment Panel;

· one tutor from the host educational institution (not the student’s tutor);  and

· one tutor from another educational institution.

A route tutor will be responsible for co-ordinating the work of the Practice Assessment Panel, and will minute its meetings.  It will be for individual routes to decide whether this co-ordinator will also act as the representative of the host route on the Panel, or alternatively whether these two roles are undertaken by different individuals.

None of the above participants will have had previous involvement in assessing the practice of the student under consideration, other than as a member of an earlier PAP.

In exceptional circumstances, where it is not possible for the Chair to attend a Practice Assessment Panel, another experienced practice teacher can be nominated.  In this event, it will be necessary to co-opt on to the Practice Assessment Panel another experienced practice teacher.

The Practice Assessment Panel should be seen as independent of the route in which it operates.

CONDUCT OF PRACTICE ASSESSMENT PANELS
This will be the responsibility of the route Practice Assessment Panel, but it is required that the assessment procedures should allow the student due process, including the right to challenge evidence against them, and the right to be accompanied or to be represented at any hearing.

ASSESSMENT PROCEDURES INVOLVING THE PRACTICE ASSESSMENT PANELS

These are detailed in the pages 56 - 61 of this document.

Appendix 11 - THE DipSW PROGRAMME ASSESSMENT BOARD (PAB)

1.
REMIT

1.1
CCETSW Rules & Requirements: programme providers are required “to establish a properly constituted Assessment Board, with formally delegated powers in relation to student assessment for the Council’s award” (Rules and Requirements for the DipSW, revised 1995, section 6.2.1)

“The terms of reference of the Programme Assessment Board should include:

(i)
ensuring that all relevant evidence and all circumstances affecting individual candidates are available and taken into consideration at meetings of the Board;

(ii)
overseeing intermediate assessment and determining whether students may proceed to the second stage;

(iii)
taking overall responsibility for all formal assessment of students, including taking pass or fail decisions in relation to all students, and taking decisions on the further progress of failed, referred and deferred students, subject to the agreement of SSSCs external assessors;

(iv)
ensuring that pass recommendations are based on evidence that students have adequately:

· met the practice requirements of the six core competences, including the achievement of the core competence Assess and Plan through work with people with significantly different needs and circumstances, and made skilled use of a range of social work methods,

· met the value requirements through evidence drawn from practice undertaken in relation to the six core competences,

· acquired a general understanding of the knowledge base for the DipSW and developed and applied aspects of that knowledge in the context of their pathway through the DipSW and their related practice learning opportunities,

· demonstrated through formal written assessment their understanding and application of law relating to social work of the country in which they are training,

· reflected upon and critically analysed their practice, and

· transferred knowledge, skills, and values in practice;

(v)
reconsidering its original decision when it has been decided by an appeals committee or panel that the grounds for appeal have been established;

(vi)
certifying assessment decisions in relation to applications for Admission with Credit to the programme”.  (Rules and Requirements for the DipSW, revised 1995, section 6.2.3)

1.2
Consortium DipSW Regulations

1.2.1
The Consortium PAB will meet in conjunction with the Route Assessment Panel, which will make a recommendation to the PAB on pass/fail gradings for students.  The PAB has complete and final authority in relation to the assessment of the DipSW programme and will record a final assessment decision at Part 1 and Part 2.  The decision to fail a student off the course must be taken by a quorate PAB.  (see para 2.2.1, page 93)
1.3
Relationship between the Practice Assessment Panel (PAP) and the PAB
1.3.1
The task of the PAP is to make a grading recommendation to the PAB on the student’s practice placement.  The PAB will make the final grading decision.  The PAP’s recommendation will be based on the student’s and practice teacher’s reports, but will also (where applicable) draw on a second opinion practice teacher’s report and/or discussions with the student, practice teacher(s) and the tutor.


Where there has not been agreement on the grading between the PAP and the practice teacher (or the second opinion practice teacher) then the PAP must pass details of all such cases to the PAB  [This is in accord with 6.3.3 (vi) and 6.3.4 of Assuring Quality in the Diploma in Social Work – 1, 2nd Revision, CCETSW, 1996].

1.4
The Role of the Consortium Secretariat
1.4.1
The role of the Consortium Office in respect of  PABs will be:

(i)
to liaise with routes and PAB chairs in setting dates for PAB meetings, arranging quorate membership, etc.;

(ii)
to receive provisional results and any other relevant documentation from routes prior to PAB meetings, and advise routes (in the light of regulatory requirements) on any problems arising;


[note: where in respect of an individual student the PAB requires to consider placement grading recommendations that are problematic or conflicting (see section 3, pages 94 - 95 of this appendix) the PAB will decide who is required to be available to attend the meeting, while routes will be responsible for arranging attendance, venue etc., and distributing papers in advance];

(iii)
to liaise with routes and PAB chairs in the setting up of extraordinary meetings of the PAB, arising from a successful appeal;

(iv)
to receive notification of PAB assessment decisions and a copy of the minutes of each meeting from routes, in order to track student progress and report to SSSC;

(iv)
to receive from routes notice of a student’s intention to appeal, and notification of the outcome.

2.
MEMBERSHIP OF THE PAB
2.1
Rules & Requirements
2.1.1
The Programme Assessment Board membership and conduct of business should reflect the equal opportunities policy established in the first instance by CCETSW.   It should include:

(i)
representatives of those engaged in the college-based teaching;

(ii)
representatives from agency partners including those engaged in practice-based teaching;

(iii)
the Chair of the Practice Assessment Panel; and

(iv)
two external assessors taken from the SSSC approved list.”



(Rules and Requirements for the DipSW, revised 1995, section 6.2.2)

2.2
Composition of PAB

2.2.1
A quorum for the Consortium PAB will be two route representatives for the route being assessed, three agency representatives (two of whom must be experienced practice teachers with a knowledge of DipSW and with a particular interest in training issues) and an external assessor attached to the route.

2.2.2
PAB members will be proposed by agencies and routes and will be subject to confirmation by the Consortium Policy Committee.

2.2.3
Attempts will be made to ensure a balance in the membership of the PAB in terms of gender and where possible race.

2.3
Chairs/Vice Chairs of the PAB
2.3.1
The Chair(s) of PAB will be appointed by the Consortium Policy Committee, from the membership of the Board.

2.3.2
There will be two Chairs, each covering three routes.

2.3.3
Equal opportunities in terms of gender and race require to be taken into account when appointment of chairs is made.

2.3.4
Vice Chairs will be appointed to preside when the Chair is unable to attend.

2.3.5
There will normally be a minimum of two vice chairs. 

2.3.6
Chairs and Vice Chairs require to be agency personnel.

2.4
Term of office for PAB Chair(s), Vice Chair(s) and ordinary members
2.4.1
PAB members will normally serve for a minimum of two and a maximum of three years.

2.4.2
Chairs and Vice Chairs will be appointed for a minimum of one academic year.

2.4.3
The maximum number of years that an individual can serve as a route PAB member and Chair or Vice Chair of PAB will be four years in total.  It may be possible to invite members and the Chair and Vice Chair of the PAB to continue, but this would require to be ratified by the Consortium Policy Committee.

2.5
Training for PAB members
2.5.1
Each PAB member (both route and agency) will be trained by the Consortium.

2.5.2
The Consortium will retain a list of all trained PAB members.

3.
PAB ASSESSMENT DECISIONS ON DIRECT PRACTICE – ATTENDANCE BY STUDENTS, PRACTICE TEACHERS AND OTHERS
3.1
The PAB has final authority to make assessment decisions in respect of all DipSW Programme assessable work.  Most assessment decisions will be taken in joint meetings with the Route Examination Boards.  Other than this, normally only members of the PAB are permitted to attend PAB meetings.

3.2
However, special arrangements are required in circumstances where, in respect of the assessment of a student’s practice (DP1 or DP2), there is inconsistency between the placement grading recommendations made by the practice teacher, the second opinion practice teacher (where applicable) and the PAP.

3.3
These special arrangements are as follows:

(i)  
The practice teacher(s), the student and the PAP Chair will require to be available to attend the PAB meeting at which the final grading decision on the placement is made, in order to provide evidence to assist the PAB in coming to their decision.  It will be for the PAB to decide whether the practice teacher(s) and/or the student and/or the PAP Chair will be called into the PAB meeting.  The PAB Chair, in consultation with the External Assessor(s), may also decide to require or invite others (e.g. the tutor, and/or a link worker) to attend the meeting.

(ii)
The PAP Chair, although formally a member of the PAB, will take no part in the PAB’s practice grading decision, but will limit any attendance and contribution at the meeting to clarification of the reasons for the PAP’s grading recommendation.

(iii) 
Similarly, where the student’s tutor is a member of the PAB, that tutor’s position as part of the PAB’s quorum will require to be taken by a route colleague.  Thus the student’s tutor will limit any attendance and contribution at the meeting to clarification of matters as requested by the PAB.

(iv)  The host route tutor representative on the PAP will not attend that part of the PAB meeting that decides the student’s practice grading.

3.4
These measures are intended to remove any potential conflict of interests on the part of tutors and PAP chairs.  In any event, it is the PAB chair’s responsibility to ensure that any potential or actual conflicts of interests are appropriately dealt with.

3.5 
In appropriate circumstances the requirement for the practice teacher(s) and/or the student and/or the PAP Chair to be available to the PAB may be waived by the PAB Chair, in consultation with the External Assessor and/or other PAB members.

3.6
When a student and/or practice teacher(s) and/or PAP Chair and/or others are to be called into a PAB meeting:

(i)
It will be open to the PAB to delegate a sub-group from within the Board to undertake discussions with the student and/or practice teacher(s) and/or PAP Chair, provided the final grading decision is taken by a quorate Board.

(ii) 
If required to attend the PAB meeting, the student may be accompanied by another individual acting in a supportive capacity.  However, this supporting individual may only contribute to the discussion if invited to do so by the PAB Chair.

4.
ADMINISTRATIVE PROCEDURES
4.1
Recording/minuting of PAB results
4.1.1
All routes are expected to record provisional results for PAB meetings in a similar manner to each other, noting the results of first and second submissions and, where appropriate, third submissions.

4.1.2
Likewise, the method of recording placement grading recommendations from the practice teacher, second opinion practice teacher and Practice Assessment Panel, as well as the final assessment made by the PAB, is expected to be similar across routes.

4.2
Scottish Social Services Council: Registering students and reporting results
4.2.1
Routes will pass appropriate registration information about individual students to the Consortium Office, who will track students’ progress and advise Registry Office of their results.

4.2.2
When students have successfully completed Part II of the Programme, their results will be sent to the Registry Office.   On receipt of the results, the Registry Office, on behalf of SSSC, will issue the DipSW Award Certificate to each successful student.

4.3
Information for students and practice teachers attending PAB meetings
4.3.1
Route staff will be responsible for ensuring that students, practice teachers and others are properly briefed about the workings of the PAB in advance of any requirement to meet with them.  This briefing should include e.g. the form and composition of the PAB, how the PAB normally conducts it’s business, the facilities available to those waiting, etc.  This in intended to help allay some of the apprehensions and uncertainties related to attendance at PAB meetings.

4.4
Communication of the PAB decision on placement grading
4.4.1
Following a PAB meeting at which the grading of a student’s placement has been considered and decided, the PAB Chair will write to the student, the practice teacher(s) and the PAP Chair notifying them of the result.

4.5
Appeals
4.5.1
A student who wishes to appeal will use her/his internal route appeal process.  Details of this appeals process should be obtained from the route.  Simultaneously the student must notify the DipSW Programme Assessment Board by writing to the DipSW Coordinator, West of Scotland Consortium, c/o GCC – Social Work Services, 117 Brook Street, Bridgeton, Glasgow G40 3AP within 10 days of the notification of the confirmed decision from the Programme Assessment Board.

4.5.2
The student may appeal on the following grounds only:


(i)
that the relevant procedures have not been properly carried out; 




or


(ii)  that the student has further evidence relevant to the decision of the Board which was not available when that decision was made.

4.5.3
The validity of the appeal will be examined by the route appeal panel.  The members of the route appeal panel will not include any persons directly involved in the original decision.  The route will advise the student and the Consortium Coordinator of the result of the appeal.

4.5.4
If the route appeal panel decides that the grounds for appeal should be upheld, it will recommend that the Programme Assessment Board reconsider its decision.  The route will liaise with the Consortium Coordinator so that a Programme Assessment Board can be convened.

5.
MONITORING OF ASSESSMENT WITHIN THE PROGRAMME

5.1
Monitoring of assessment decisions, and of the operation of the assessment process within routes, will be undertaken by the External Assessors attached to each route, who will report their views both to the route and the PAB AGM.  The maintenance of common minimum standards across routes will be undertaken through the DipSW Annual Monitoring Review undertaken by the Consortium.

Appendix 12 - DipSW ASSESSMENT REGULATIONS : GUIDELINES ON “EXCEPTIONAL CIRCUMSTANCES”

The West of Scotland DipSW Assessment Regulations allow the Programme Assessment Board discretion, in “exceptional circumstances”, to permit a student one further resubmission in respect of a failed assignment(s), where otherwise the student’s grades would result in her/his failure off the course.  However the phrase is open to differing interpretations, with the possible consequence that inequities could occur.

This paper does not seek to define a set of rules governing this provision, but rather to clarify some of the principles, which might normally apply.  The main principles are as follows:

1.
The kinds of circumstances which will usually be regarded as exceptional for these purposes are:

(i)
illness

(ii)
personal and/or family trauma

2.
In order to be relevant to a request for PAB discretion, the exceptional circumstances under consideration will normally:


(i)
have arisen at a key point in the preparation of the assignment(s) in question; and

(ii)
be of sufficient severity as to cause substantial disruption to the student’s preparation of the assignment(s); and
(iii)
have arisen in such a way that the student could not reasonably have been expected to foresee the difficulties, nor to have coped with them through proper planning.

3.
The student is expected to ensure that her/his tutor (or, exceptionally, another appropriate member of the route’s Course Team) is informed of the exceptional circumstances at the time they arise, and this will normally be in advance of submission of the assignment in question.  It will not be acceptable for such circumstances to be reported only after the assignment has been graded fail.

4.
Where appropriate the student will be expected to produce documentary evidence (e.g. a medical certificate) of the exceptional circumstances.

5.
Prior to the appropriate PAB meeting, the student will be responsible for reporting the exceptional circumstances, formally and in writing, to the route’s Lead Tutor who will then ensure that the PAB is duly informed.  The student’s letter will outline the circumstances in question and should place these in the context of the timescale for preparation and submission of the assignment(s).  The letter will also enclose any documentary evidence (referred to above).

6.  
This letter, together with any accompanying evidence, will be made available by the lead tutor (normally not later than two working days prior to the PAB) only to those who require to know the detail of the student’s circumstances in order to make decisions about her/his progress.  In most instances it will be sufficient for PAB members to be satisfied that the circumstances are exceptional in terms outlined above, but they will not usually need to know the detail of the circumstances as contained in the student’s letter.  Thus circulation of the student’s letter will normally include only the PAB Chair and the External Assessor(s), extending to other members of the PAB only if this is considered necessary.
Appendix 13 - COMPLAINTS – STUDENT PLACEMENTS

Just as each educational institution has its own complaints procedure, so does each agency providing placements.

It is recommended that basic details regarding placement complaints be discussed at the time of the pre-placement meeting and covered within the working agreement.

Where a student is dissatisfied with the handling of their complaint, they can complain to the Consortium by writing to the Chair of the Consortium.   Consortium representatives would meet with the agency/educational institution to examine the process used in dealing with the complaint, namely the extent to which the matter was dealt with in the agreed manner (i.e. the agency’s complaints procedure for students).   A reply would then be made to the student.   If the student remains dissatisfied s/he can then complain to the Scottish Social Services Council, (SSSC). 

On receiving a complaint from a student the Consortium Office will send a letter of acknowledgement within 7 days.    A meeting between Consortium representatives and representatives of the relevant partners(s) will take place within 35 days of receipt of the complaint.   A response will be sent to the student within 14 days.

Complaints should be addressed to:

Chair of the Consortium

West of Scotland Consortium for Education and Training in Social Work

c/o GCC Social Work Services

117 Brook Street

Bridgeton

Glasgow G40 3AP

N.B.

It is important to note that the above procedure is distinct from that relating to appeals of assessment decisions.   Procedures for such appeals are set out in Appendix 11, paras 4.5.1 -  4.5.4
 Appendix 14 - ASSESSMENT PROCESS: Academic Modules
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Appendix 15 - ASSESSMENT PROCESS: Integrative Practice Study
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Appendix 16 - ASSESSMENT PROCESS: DIRECT PRACTICE MODULE
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PROFESSIONAL SUITABILITY PROCEDURES

1
Purpose and Scope

1.1
Professional social work training in Scotland is regulated by the Scottish Social Services Council (SSSC). This body has responsibility both for regulating social work education and training and for awarding the professional qualification, the Diploma in Social Work (DipSW). The West of Scotland Consortium for Education and Training in Social Work is an approved DipSW programme provider in terms of the SSSC’s regulations.

1.2
In view of the professional nature of the Diploma in Social Work (SSSC award), there is a need to ensure that students on the programme are suitable for entry to the profession. The SSSC require the programme to have procedures that allow for a student’s professional training to be terminated when there are concerns regarding a student’s suitability. Decisions on termination of training under these procedures apply solely to the SSSC award. 

1.3
These procedures are distinct from University disciplinary procedures. A student who is the subject of University disciplinary or complaints procedures, or criminal charges, may, with respect to the same matter(s), also be the subject of the professional suitability procedure. The professional suitability procedure may occur before, at the same time as, or subsequent to, any of these other processes.

1.4
Under certain circumstances, this procedure may also apply to candidates applying for admission to the DipSW Programme. Appendix 1 to this document sets out the circumstances and how this procedure will apply.

1.5
Unless otherwise specified all uses of the words “day” or “days” mean calendar days.

2 
Use of Procedure

2.1
The procedure will be used where there are concerns that suggest a student’s behaviour may be damaging or dangerous to service users, other students or programme providers, or where they create unacceptable risks for themselves or others. Issues may be raised under the professional suitability procedure regardless of the source or location of the matter in question.

2.2
The professional suitability procedure is separate from the programme’s assessment procedures. Examples of instances where this procedure could be invoked, would include; cases where a student is charged with an offence; misconduct by a student whilst on placement; cases of academic dishonesty; cases where students fail to declare previous convictions. This procedure may also apply in situations where serious concerns exist regarding a student’s capacity to undertake professional training for reasons of health. These examples are not exhaustive but are intended to provide an indication of the sorts of matters that can fall under this procedure.

2.3
In all cases the procedure will be implemented with due regard to relevant legislation.

3
Referral Process

3.1       Initial Decision Making
3.1.1
Concerns regarding the suitability of an individual student should be raised in writing with the Consortium Manager. Such concerns can be raised by anyone, including route and agency staff, fellow students, and service users (hereinafter referred to as the referrer(s)). The relevant Lead Tutor will be advised of referrals and their outcome. The Consortium Manager, or her or his representative, will discuss these with the Chair or Vice-chair of the Professional Suitability Committee normally within 7 working days of their receipt. The purpose of these discussions will be only to determine what course of action is most appropriate (e.g. no further action; a matter for assessment procedures; use of university disciplinary procedures; or use of professional suitability procedure). A brief record of all such referrals will be held at the Consortium office. 

3.1.2
To aid in reaching such a decision, the Chair or Vice-chair can decide that the student should be seen by two members of the Professional Suitability Committee. The student will receive notification in writing of such a meeting no less than 7 days prior to its occurrence. This letter will provide reasons for such a meeting, the format of the meeting, and advise the student that a friend or representative can accompany them if they wish.

3.1.3
Following such a meeting the interviewers will discuss the details of it with the Chair or Vice-chair of the Committee. The Chair or Vice-chair will then decide what action, if any, should be taken. The student will be advised in writing of the outcome of the meeting within 7 working days of it taking place.

3.2       Organization of Hearings
3.2.1
Where it is decided to proceed to a hearing of the Professional Suitability Committee, the Consortium office will have responsibility for organizing this. The hearing should consist of five people drawn from a pool of agency and educational institution representatives.

3.2.2
The pool should consist of all Directors or Heads of Social Work, or their nominees, preferably Senior Depute Directors, and two representatives from the voluntary sector.  There should also normally be one representative from each of the universities, preferably senior members of staff who are, or have been, involved in delivering the DipSW. Where possible, effort should be made to maintain a gender balance.

3.2.3
A hearing will consist of no less than five members of the pool. The members of the hearing will include the Chair or Vice-chair. One of the members should normally be a University representative, one from the Voluntary sector, and no less than two from the Statutory sector. If an ethnic minority student or a student with a disability is considered, the Committee should have the option of seeking appropriate advice or co-opting an appropriate person to assist in reaching a decision.

3.2.4
The Consortium Policy Committee will normally select the Chair and Vice-chair from the pool of representatives. They will hold office for two years and will be eligible for re-selection for a maximum of one further year on completion of their term of office. 

3.2.5
The Chair or Vice-chair will normally chair the committee. The exception to this will be where they are unable to do so because of ineligibility under 3.2.6. In cases where both Chair and Vice-chair are ineligible then an experienced current member or previous member will be asked to substitute for them.

3.2.6
Where a matter is being re-considered following an appeal hearing, then members of the original hearing will be ineligible to sit on the new hearing. However, if a student is referred to a hearing on a new matter then pool members sitting on any earlier hearing will be eligible. Similarly, in cases of a re-convened hearing, following an adjournment, members of the earlier hearing will remain eligible (see 5.2.5). 

4
Suspension

4.1

Where there are concerns regarding the suitability of a student then s/he can be suspended from all or from aspects of (e.g. placement) her/his training prior to the outcome of any hearing or referral. A decision to suspend a student’s placement will normally be taken by the relevant agency manager who has responsibility for training. Such a decision would be taken where it is suspected that a student’s behaviour is; a) damaging or dangerous to service users, other students or programme providers; and/or b) creating an unacceptable risk for themselves or others.

4.2
Decisions regarding suspension from other elements of the Programme will normally be taken by the tutor with lead responsibility for the route DipSW course, in accordance with the appropriate University regulations.  

5
Process 

5.1       Prior to Hearing

5.1.1
A student will receive written notification of any hearing of the Professional Suitability Committee called to consider her/him. This notification will normally be received no later than 14 days prior to the scheduled date of the hearing. It will include a summary of the reasons for the procedure being invoked and details of the alleged concerns. The student will be advised of the process adopted for such hearings and their rights in relation to it. The student will be invited to indicate whether or not s/he wishes to attend and whether s/he wishes to be accompanied by a friend or representative. The student will also be asked whether s/he wishes to submit a written statement to the hearing. If the student does, then this must be submitted no less than 3 working days prior to the hearing. 

5.1.2
Similarly, the referrer(s) will be asked if they wish to submit any further written materials prior to presenting their case to the hearing. These must be submitted no less than 3 working days before the hearing. 

5.1.3
Written submissions may be supported by oral evidence where necessary. Both parties will be able to invite relevant individuals to attend the hearing to provide evidence in person. Details of any such individuals should be provided no less than 3 working days prior to the hearing. Responsibility for making arrangements for the attendance of any such person lies with the relevant parties.

5.1.4
The Consortium Manager or her/his representative will have responsibility for gathering all such evidence from the relevant parties (including details of any individuals called to give evidence in person). This documentation will normally be available for the members of the hearing 2 working days prior to the hearing itself. Similarly, it will also be made available to the student and the referrer(s). 

5.2       Conduct of Hearing

5.2.1
The Chair of the hearing will have responsibility for ensuring that it is conducted in line with the documented procedures. The hearing will normally begin with an introduction on the details of the concerns, the results of any initial investigations and the reasons for proceeding to the professional suitability hearing.

5.2.2
Following this introduction, the referrer(s) will be asked to speak to her/his written submission(s) and present any individuals s/he have called to give evidence in person (in accord with 5.1.3). If there is new information that s/he wishes to add to her/his earlier submission then this must be provided in written form and may result in an adjournment. The student or her/his representative will be given the opportunity to challenge any of the written evidence and to ask questions of anyone presenting evidence.

5.2.3
Following this presentation by the referrer(s) the student will be asked to speak to her/his written submission(s) and present any individuals s/he have called to give evidence in person (in accord with 5.1.3). If there is new information that s/he wishes to add to her/his earlier submission then this must be provided in written form and may result in an adjournment. The referrer(s) will be given the opportunity to challenge any of the written evidence and to ask questions of anyone presenting evidence.

5.2.4
The five members of the hearing will be able to ask questions of either party regarding the written evidence and of anyone who attends the hearing. Where it appears that either party has called an individual(s) to give evidence that is not necessary to support their written submissions then the members of the hearing will have discretion to limit the presentation of such evidence. 

5.2.5
In exceptional circumstances, the Chair can decide to adjourn the hearing if s/he believe it to be necessary to ensure a fair hearing of the relevant evidence. The resultant specially re-convened hearing will take place within 28 days of the original hearing and involve as many of the original hearing members as possible. The procedure adopted for the operation of such reconvened hearings will be the same as the procedure that applied for the original hearing.

5.2.6
Administrative support to hearings will normally be provided by Consortium office staff, with an administrator present at hearings. A record of each hearing will be kept, which will include; those in attendance; all written evidence submitted; a note on all verbal evidence given; the decision taken and the reason(s) for it.

6
Decisions

6.1
Following the presentation of all relevant evidence, and having ensured that the student has had sufficient opportunity to present her/his case, the members of the hearing will normally consider their decision in private, with the administrator to the hearing in attendance to record the decision and reason(s) for it.

6.2
In view of the need to protect vulnerable members of the public any decision made by a hearing should be on the basis of the balance of probability.

The decisions open to the hearing are:

(i)
that there are insufficient grounds to demonstrate that the student is unsuitable for professional social work and that the student may therefore continue on the course; 

  
or,

(ii) 
that there are sufficient grounds to conclude that the student is unsuitable for professional social work and that the student’s programme of study should therefore be terminated.

6.3
The decision of a hearing applies only to the professional award of the DipSW. It does not apply to any academic award made by one of the four universities. Termination of training in relation to one of these awards can only be via the relevant university's disciplinary procedures.

6.4
If a student has been suspended temporarily and then subsequently approved for continuing their studies, discussions will take place between the route and any placement agency (and involving the PAP and PAB Chairs as appropriate) to agree what should be done regarding any missed teaching and/or placement time.

6.5
The lead tutor for the DipSW route must be advised in writing of the outcome of the hearing within 7 days of the decision being made. It will be their responsibility to ensure that the relevant authorities within the University are advised of the decision. The student should be advised in writing of the decision of the hearing and the reasons for it, within 7 days of the decision being made. The letters will come from the Chair of the hearing.

7
Appeals

7.1       Grounds for Appeal

7.1.1
A student will have the right of appeal with respect to a decision to terminate her/his professional training. Such an appeal must be made in writing to the Chair of the Consortium within 21 days of the hearing. 

7.1.2
The student may appeal on the following grounds only:

(i) 
that the professional suitability procedures were not properly carried out;

   
or,

(ii)
that the student has further evidence relevant to the decision of the hearing that could not reasonably have been expected to be available to the hearing.

7.2
Process Prior to Appeal Hearing

7.2.1
On receipt of a letter of appeal, the Chair of the Consortium, or if s/he is unavailable the Vice-chair, will arrange for an appeal hearing to take place. An Appeal hearing will consist of three people all of whom will be drawn from the membership of the Consortium Policy Committee. Such a hearing will be chaired either by the Chair or the Vice-chair of the Consortium. Two of the three members of an Appeal hearing will be from agencies and the other member will be from a university. No member of an Appeal hearing can have had previous involvement in assessment decisions concerning the student nor can they have sat on the hearing whose decision is now the subject of appeal. The members of the Appeal hearing will normally receive the student's letter of appeal and all the papers from the original hearing no less than 7 days prior to the Appeal hearing.

7.2.2
A student will normally receive written notification of an Appeal hearing no later than 14 days prior to the scheduled date of the hearing. The student will be advised of the process adopted for such hearings and their rights in relation to it. The student will be invited to indicate whether or not s/he wishes to attend and whether s/he wishes to be accompanied by a friend or representative. If the student wishes to submit any additional information to that outlined in her/his letter of appeal, then s/he must do so no less than 7 days prior to the Appeal hearing.

7.2.3
Written submissions may be supported by oral evidence where necessary. Details of any such individuals, who are called to give evidence, should be provided no less than 7 working days prior to the hearing. Responsibility for making arrangements for the attendance of any such person lies with the student and/or her/his friend/representative.

7.3
Conduct of Appeal Hearings

7.3.1
The Chair of the Appeal hearing will have responsibility for ensuring that it is conducted in line with the documented procedures. The chair of the original hearing will be asked to provide a report or speak to the decision of the original hearing. The student or her/his representative will be given the opportunity to challenge or ask questions of this evidence.

7.3.2
Following this, the student will be asked to speak to her/his written submission(s) and present any individuals s/he have called to give evidence in person. It will not be permissible for the student to present any new information (i.e. any information not already outlined in her/his letter of appeal or additional submission). The chair of the original hearing will be given the opportunity to challenge or ask questions of this evidence.

7.3.2
The three members of the hearing will be able to ask questions of any of the written evidence and of anyone who attends the hearing.

7.3.3
Administrative support to Appeal hearings will normally be provided by Consortium office staff, with an administrator present at Appeals. A record of each Appeal will be kept, which will include; those in attendance; all written evidence submitted; a note on all verbal evidence given; the decision taken and the reason(s) for it.

7.4
Decisions of Appeal Hearings

7.4.1
Following the presentation of all relevant evidence, and having ensured that the student is satisfied that they have had sufficient opportunity to present her/his case, the members of the Appeal hearing will normally consider their decision in private, with the administrator to the hearing in attendance to record the decision and reason(s) for it.

The decisions open to an Appeal hearing are:

(i)
to uphold the ground(s) for appeal;


or,

(ii)
to reject the ground(s) for appeal.

7.4.2
The lead tutor for the DipSW route must be advised in writing of the outcome of the hearing within 7 days of the decision being made. It will be their responsibility to ensure that the relevant authorities within the University are advised of the decision. The student should be advised in writing of the decision of the hearing and reasons for it within 7 days of the decision being made. The letters will come from the Chair of the Appeal hearing.

7.4.3
Where the ground(s) for appeal has been upheld then the Chair of the Professional Suitability Committee will also be advised in writing within 7 days of such a decision being made. A new hearing of the Professional Suitability Committee will require to be arranged normally within 28 days of the Appeal hearing. Copies of the Appeal hearing papers will be made available to the new hearing. All other arrangements for the organization and conduct etc. of the new hearing should be according to the procedures outlined above for hearings of the Professional Suitability Committee.

7.4.4
The decision of an Appeal hearing applies only to the professional award of the DipSW. It does not apply to any academic award made by one of the four universities. Termination of training in relation to one of these awards can only be via the relevant university's disciplinary procedures.

8         Confidentiality and Access to Information

8.1
The documentation prepared in considering the case of an individual student should be confidential to; relevant route staff; the members of the Professional Suitability Committee involved in a hearing and/or initial investigation; members of the Consortium Policy Committee involved in considering an appeal; and the Consortium Manager and her/his representative. Following a decision being made, one full copy of the documentation will be retained at the Consortium Office, while the route will hold a further copy. All other copies will be destroyed.

8.2
In cases where a student’s training has been terminated on grounds of unsuitability, information outlining the reasons for the decisions can be passed on to other agencies. Examples of where this would be appropriate include; where a student is seeking employment or voluntary work with vulnerable people (including children). The SSSC will be advised of the reasons for ‘withdrawal’ in writing.

Professional Suitability Committee





                  Appendix 1

DipSW Applicants

1.

Applicants to the DipSW will be required to complete a declaration form for any and all criminal offences in respect of which they have admitted guilt or been found guilty (including all motoring offences). Declaration of such an offence(s) will not automatically debar them from entry to professional training. A conviction or charge that involves exploitation of vulnerable people would give cause for serious concern.

2.

When an applicant makes a declaration of an offence then it will be the responsibility of the DipSW route’s lead tutor to advise the Consortium office of the details. A report should be provided in written form, and as with section 3 of the main document, the writer(s) of the report will be regarded as the referrer(s). The matter will be discussed with the Chair or Vice-chair of the Professional Suitability Committee. Similar to section 3 of the main document, they will make a decision to; a) take no further action and advise the next Hearing accordingly; or b) arrange for the applicant to be interviewed by two members of the Professional Suitability Committee; or c) arrange for the matter to come before a Hearing of the Professional Suitability Committee.

3.

Where option b) is taken then the procedure will be in accord with that set out under paragraphs 3.1.2 and 3.1.3 in the main document. In cases where option c) is taken (or where following option b, it is felt that a hearing is required) then the procedure will be in accord with that set out in the main document, under sections 3.2, 5 and 6.1.

4.

In view of the need to protect vulnerable members of the public any decision made by a hearing regarding a DipSW applicant should be on the basis of the balance of probability.

The decisions open to a hearing will be:

(i)
that there are insufficient grounds to demonstrate that the applicant is unsuitable for professional social work and that s/he may therefore commence the course;


or,

(ii) that there are sufficient grounds to conclude that the applicant is unsuitable for professional social work and that s/he should therefore be prohibited from commencing the DipSW Programme.

5.

An applicant will have the right of appeal with respect to a decision to prohibit her/him from commencing the DipSW Programme. The applicant may appeal on the following grounds only:

(i) that the procedure for making such a decision was not properly carried out;


and/or,

(ii) that the applicant has further evidence relevant to the decision of the hearing that could not reasonably have been expected to be available to the hearing.

6.

The procedure for dealing with an appeal will then be as set out in Section 7 in the main document. If a new hearing of the Professional Suitability Committee is subsequently required then it should take place in accord with the procedures set out in this Appendix.

7.
Confidentiality and access to information will be in accordance with Section 8 in the main document.

DATA PROTECTION ACT

Due to the Consortium’s partnership arrangements for the provision of the DipSW programme, personal information on students will be held outwith universities, primarily in the Consortium office, which has responsibility for co-ordinating work on the DipSW.   Details of the information held are outlined below, as are procedures for students who wish to have access to their personal records.

Information is gathered in respect of three aspects of the Programme, namely, student assessment, student placements and the operation of the Professional Suitability Committee.   

Student Assessment Data
The Consortium office co-ordinates the Programme Assessment Board (PAB) system and forwards students’ results to the General Social Care Council on successful completion of the Programme.   The information held is primarily on computer database and this has the following fields:   name; d.o.b; term time address;  route; cohort; gender; ethnicity; disability; DipSW module results.   The information is obtained from two sources;  firstly, the copies of student registration forms we receive from routes;  and secondly, the result sheets completed at PABs.   Paper copies of each of these are kept as ‘back-up’ for the database.   The equal opportunities data is gathered for monitoring purposes.   

This information is held for up to five years following completion of the course, with the exception of PAB result sheets which are held indefinitely solely for purposes of statistical analysis.

Student Placement Data

The primary reason for gathering this information is to allow the Consortium office to co-ordinate placements.   Equal opportunities information is gathered to allow for monitoring.   A computer database is kept that contains the following fields:   name;  term time address;  telephone number; fax number;  mobile number;  is student a driver;  gender;  ethnicity.   The source of this information is the placement request forms completed by students.   These are held as ‘back up’ for the database.

Placement request forms are held for one year after the completion of the placement.    The computer database is held for up to five years after the completion of the Programme.

Professional Suitability Committee
Information is stored on all applicants/students who have been dealt with by the Professional Suitability Committee.   In most cases these are students who have declared previous convictions and/or outstanding charges.

This material is stored in paper form only and will consist of all paperwork for the Committee.    In most cases this will be:   the student’s criminal conviction declaration form(s);  a report from the route on the background to the offences;  and the result of the committee’s deliberations.

For students who are approved by the Committee, the information is kept until they finish on the DipSW Programme.   Once they have completed the Programme, the information is destroyed with the exception of an annual summary sheet, which contains the names and brief details of the reason they were seen by the Committee and the decision of the Committee.   For those who are not approved or whose training is terminated, full copies of the papers are held.

Storage of Data

The above data, which is kept in paper form, is stored in locked cabinets and its access is limited to staff members who are working in relation to the purpose for which it is kept.   The computer databases are password protected and their accessibility is therefore limited in a similar way.

Access to Personal Records

Students have the right to have access to their personal records.   This can be obtained by writing to the Consortium Manager, enclosing a fee of £10 towards costs.   A copy of all information held will be forwarded to the student within 40 days of receipt of their request.

West Of Scotland Consortium


for Education and Training in Social Work














�

















Handbook


Diploma in Social Work


Part I and Part II


(From August 2003)














�























140

